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ABSTRACT
Retention and Attrition Factors of
Nonreturning Students at Utah State University
by
Amy L. Jordan, Master of Science
Utah State University, 1981
Major Professor:
Department :

Keith T. Checketts, Ph.D.

Psychology

The purpose of this study was to determine the factors which
affected the decision of students not to return to Utah State University
after completion of the previous quarter.

The factors were determined

by a mailed questionnaire which was a modification of the Withdrawing/
Nonreturning Student Survey developed by American College Testing (ACT).
One hundred twenty-two former Utah State University students who had
attended fall quarter, 1979 but failed to register for winter quarter
were randomly chosen for the study.

The students were asked to complete

the questionnaire and return it to Utah State University.

The return

rate through the mail was low and many were completed over the
telephone.
The results indicated that full-time employment, financial
difficulties, marital plans, and the decision to attend a different
college or university were the factors cited most frequently as reasons
for not returning to Utah State University.

viii
A recommendation was made for the staff members who work with
freshmen to be made aware of the large numbers of these students who do
not return to Utah State University.

It was also suggested that the

distribution system for financial aids be reviewed to determine the most
effective utilization of their resources for retention of students.
Also, Utah State University may want to explore the special needs of
out-of-state students with regard to social life.

A study which further

investigates the attrition rates of graduate students was recommended.
(70 pages)

CHAPTER I
INTRODUCTION
Almost all institutions of higher education nationwide have a large
proportion of students who discontinue their studies (Brown, Wehe,
Zunker & Haslam, 1971; Demitroff, 1974; Hillery, 1978).

Over the last 25

years, there has been extensive literature pertaining to the multidimensional process involved with students who withdraw or who are
nonreturning (Tinto, 1975).
The problem of attrition has been of interest to

educatio~al

researchers, both because of the degree of magnitude and the apparent
intractability.

A large proportion of entering freshmen, approximately

40 percent, never achieve a degree (Noel, 1978).

The reasons for such a

sizable number of students not remaining in colleges and universities
are highly individual to both the student and the institution, thus
intensifying the arduous task of determining explanations which can be
generalized to a larger population.
Probably the greatest concern by the institutions regarding the
students who do not finish a degree is the financial loss to the school.
The financial loss is also very important to the students but other
losses are involved also.

The students have invested time, their

emotions, and have often made personal sacrifices to attend a ·college or
university.

The loss of self-esteem as well as economic and time losses

cannot be easily assessed, but logically must have a significant negative
impact on the students who are effected.
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From a pool of approximately 14,000 separate individuals or a
combined total of approximately 30,000 registrations (10,000 per quarter
for three quarters) 6,500 individuals become either withdrawing or
nonreturning students.

Withdrawing students are those individuals who

totally withdraw from all classes at the university during a quarter.
Nonreturning students are those who complete a quarter, do not return the
following quarter, and have not graduated.

Students who withdraw more

than once during the year are included each time they withdraw in the
figure of 6,500.

The large number of withdrawing and nonreturning

students at Ut ah State University is an indicator of the need to examine
this prevalent problem.
Statement of Problem
A nonreturning student, as stated previously, is defined as a
student who does not return for the subsequent quarter in an academic
year and has not graduated.

The Utah State University Records Office

reported a total of 6,523 nonreturning or withdrawing students during the
1978-79 school year.

This substantial figure implies a considerable loss

of students which, if retained, would improve the number enrolled.
Retention should also affect the students
time losses in a positive way.

1

self-esteem, financial and

Discovering ways to retain potentially

nonreturning students is difficult due to the individuality of the
students and the multi-dimensionality of the process which leads the
student to choose not to return to the institution.

Utah State

University does not have information about nonreturning students to
properly address the ways in which these students might be retained.

3

Purpose
The purpose of this study is to answer the following question:

Is

there a factor or constellation of factors that can be identified as a
specific reason or reasons for students not returning the subsequent
quarter to Utah State University?

If factors can be identified as

reasons which contribute to students not returning to USU, then it may be
possible to address these factors in h6pes of improving the retention of
potentially nonreturning students.
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CHAPTER II
REVIEW OF LITERATURE
The factors which influence students to withdraw or not return to
colleges or universities, which will be addressed in the review of
literature, are personal and environme ntal factors, financial factors,
counseling, faculty and student relation-ships, and the accuracy of
previous studies.

Because many previous studies have covered several

different topics , these st udies may be mentioned several times in
referenc e to the factor under consideration.
Personal-Environmental Factors
In a longitudinal study of st udents who entered college in the fall
of 1966, several factors were found to be important in the persistence of
college students (Fost er, Astin & Scherer, 1973).

The authors concluded

that student characteristics were the most important factors associated
with the attrition rate.

The more closely congruent the students 1

characteristics were with the general attitudes and characteristics
associated with the university, the lower the attrition rate of those
students.

The same authors also reported that the chances of completing

a degree in four years were substantially reduced by having children.
There also tended to be an increase in the dropout rate when freshmen
were not required to live on-campus.
Nelson (1966) compared institutions having high attrition rates with
institutions which had low attrition rates as to -the type of factors
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which were most important in freshman attrition.

There were no

significant differences in the importance of personal factors (such as
personality) and nonpersonal factors (such as size of the school).
The primary reasons for withdrawal as found through a questionnaire
in an Australian study (Baumgart & Johnstone, 1977), were lack of school
work, lack of interest, and emotional and employment problems.

The study

suggested that intervention strategies may be devised to assist
integration into the social and academic university environment.

These

strategies include new systems of academic advising and the provision of
student counseling services.

Baumgart and Johnstone state that, in

general, the treatment of students is highly standardized at an
institution and if the students were treated more on an individual basis
the witt1drawal rate could be reduced.
In a 1975 paper by Vincent Tinto, a theoretical model was formulated
which attempts to explain the processes which result when an individual
drops out of an institution of higher education.

According to this

model, withdrawal relates to a lack of congruency between the individual
and the intellectual and social climates of the institution.

The

academic and social systems of the college include the characteristics of
an institution such as its resources, facilities, structural
arrangements, and composition of its staff and student body.

These

factors place restrictions upon the development and integration of
individuals within the college or university.

Although the iritellectual

climate may be considered more important to students or low grades may be
present, Tinto suggests that a more likely reason for dropping out is
insufficient rewards gained through the social system of the institution.
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Cope (1978) also suggests that the most successful program for
retention is in the integration of academics with the social environment.
He stated that characteristics of an institution contributes
significantly to the retention or the withdrawal of students.
One of the conclusions in a literature review of college attrition
by Pantages and Creedon (1978) was that the more the values and attitudes
of the student concur with those basic to the institution, the more
likely the student will be to persist at that institution.

Since each

school has different characteristics and may be better suited to certain
types of students, each institution needs to examine the personality
types of students and their motivation for attendance.

In the same

li terature review, the authors suggested tha t an evaluation of the
architecture and atmosphere in stud en t housing would be helpful in
retaining students.
Chickering (1974) found that students who lived off campus became
considerably less involved in campus intellectual life and extracurricular activities than those who resided on-campus.

The author concluded

that the students residing off-campus gained less from college life than
students living on-campus.
A four year longitudinal study of personal and environmental factors
associated with college dropouts among high aptitude students (Astin,
1964) indicated that the female subjects in the study were most likely to
drop out because of family responsibilities and money problems.

The male

students dropped out because of concern about appropriate course of
study, poor academic performance, and dissatisfaction with being a
student.

Astin found that those students who drop out of college most
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likely come from lower socio-economic backgrounds, have lower high school
ranks, and initially plan to get lower college degrees and apply for
fewer scholarships than non-dropouts.

College characteristics such as

setting, number and kinds of students, social opportunities, and rules
were not foun d to sign ificant ly affect the male students' tendencies to
drop out.

However, the chances of female students dropping out were

increased if the school attended had a relatively high proportion of men
in the student body.
Panos and Astin (1968) randomly sampled students in a four year
longitudinal study which began in 1961.

The study exam ined student

character istics and college environments related to college attrition.
The four major reasons listed by men for dropping out were:

1) dissatis-

faction with college environment, 2) wanted time t o reconsider interests
and goals, 3) could not afford the cost, and 4) changes in career plans.
The three major reasons listed by women were:

1) marriage, 2) dissatis-

faction with college environment, and 3) changes in career plans.

There

were no significant differences by the sex of the respondent and
completion of four or more years of college.

Although wome n and men

report different reasons for leaving college, there was not a significant
difference between the number of women and men who leave before
completing four or more years of college.
A national longitudinal study of dropouts done on freshmen who
entered college in 1972 (Peng & Fetters, 1978) revealed no substantial
differences in withdrawal rates between men and women students.

The

authors found that the differential attrition rate between males and
females may depend upon the type of institution or program.
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Financial Factors
In a longitudinal study by Foster et al., (1973), approximately 15%
more students completed their degrees if their support was in the form of
a scholarship or grant than if their financial support was in the form of
loans and work study programs or other means of financial support.
Financial factors have been reported by students as major reasons
for withdrawal (Astin, 1964; Panos

&Astin, 1968; Foster et al., 1973).

Even though Pantages and Creedon (1978) assert that the research has not
supported financial factors as the primary reasons, they suggest the
retention rate may be increased by reevaluating the financial aid
programs and offering a larger number of students more money.
Counseling
Hillery (1978) stated that career planning services are very
important in recruitment and throughout the students' college career as a
means of increasing student retention and maintaining the enrollment in
colleges and universities.

Hillery suggests that career planning

assessment as part of the admissions process not only improves retention
of students, but also helps to give appropriate career commitments.

He

also promoted a career planning service which has a reality base for
effective decision making.

According to Hillery, the service should be

promoted as being accessible for continued counseling throughout the
students' years at the institution.
One study about counseling for potential dropouts indicated that
student-to-student counseling showed significant positive changes in
study habits and attitudes about studying (Brown et al., 1971).
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Students who did not receive counseling did not show such significant
improvement.

The conclusion reached by the authors was that student-to-

student counseling designed to improve study skills, motivation, and
academic achievement was an effective device for helping the students who
were more likely to withdraw from school.
Counseling which includes the areas of learning skills, motivation,
academic achievement, and/or self-development was found to significantly
increase the retention of students (Weinrich, 1971; MacMillan & Kester,
1973; and Carman, 1975).

Group counseling in self-development was

reported to be very effective in not only increasing retention but a·lso
improving grades as well as the percentage of completed classes (Silver,
1978).
Faculty-Student Relationships
Pascarella and Terenzini (1977) investigated freshman attrition with
respect to the different types of relationships between students and
faculty beyond the classroom.

In the study, the influence of the sex of

the subject, academic aptitude, and personality attributes were
controlled.

The study showed that informal interaction of students with

faculty was a significant factor in determining the college persistence
of students, especially when the interaction was related to the fostering
of academics and course related matters.

The second most important

factor in determining the persistence of students was the interaction of
students and faculty about career concerns.
Pantages and Creedon (1978) in a literature review also recommended
the faculty-student interactions be increased as a means of retaining
more students in the institution.
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Questioning the Accuracy
In a study done at California State College at Long Beach, Demos
(1978) questioned the accuracy of the reasons given by students who
withdrew from the college.

Demos compared the reasons determined

through an in-depth interview by a counselor with the student, with the
results of a questionnaire.

The explanations for withdrawing according

to the questionnaires were most often in the areas of 1) financial
problems, 2) work needs, 3) military service (for the males), 4) illness
and 5) family problems.

The reasons for withdrawing according to the

counselors' interpretations were most often in the areas of:

1)

financial problems, 2) lack of motivation, 3) college work being too
difficult, and 4) personal-emotional problems.

The conclusion of the

study was that students tend to give more socially acceptable reasons for
withdrawing from college on the questionnaires than through the in-depth
interview method.
Timmons (1977) compared the school related problems of continuing
students and withdrawing students.

The author questioned the usefulness

of exit interviews or questionnaires because of withdrawing students
possibly down playing the true problems and giving more socially
desirable reasons for leaving.

The continuing students reported

significantly more problems along several dimensions than did the
withdrawers.

The most common problems cited by the male withdrawers were

lack of interest in courses and no definite plans for a major course of
study or career.

The two most common problems among the continuing male

students were lack of good study habits and inadequate advising systems.
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Among the female continuing students, the two most common problems were
inadequate advising and lack of interest in students on the part of the
professors.

The problems reported by female withdrawers were that the

university was big and impersonal and they lacked an interest in the
courses.

Timmons concluded that continuers have significantly more

problems in a number of areas than do the withdrawers but choose not to
withdraw despite these problems.

The findings suggest that the reasons

given by withdrawing students are not necessarily the actual reasons for
leaving the schools.
Summary
Several studies reported that the more congruent that the students
characteristics were with the general attitudes and characteristics
associated with the university, the lower the attrition rate of those
students.

One study found that there were no significant differences

between personal and nonpersonal factors which were stated as major
reasons for leaving a university.

It is possible that although personal

reasons are not stated any more than nonpersonal reasons or vice versa,
the integration of personal and nonpersonal factors such as students
lifestyle and school regulations are very important.
In the studies which differentiated between male and female
students who did not return, major factors for both female and male
students not returning were dissatisfaction with college environment,
money, change in career plans and lack of interest.

Major reasons that

many men and few women stated were indecision about the course of study,
poor academic performance, and dissatisfaction with being a student.

A
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large number of women stated that major reasons were marriage and family
responsibilities.
Financial factors were cited as major reasons for not returning to
universities in some of the studies.

However, these types of problems

may not be the primary reason for leaving.

The data did show that the

chances of completing a college degree are increased if the financial aid
obtained from the university is in the form of a scholarship or grant
instead of financial aid in which later return payment was expected.
Suggestions were made concerning this area which indicated that
re-evaluating the financial aid programs in the universities may increase
the retention rate.
Some of the authors suggested counseling in the form of career
planning, study habits, and attitudes.

Pantages and Creedon (1978)

suggested counseling with students who reported they were withdrawing, in
an attempt to keep them in attendance at the universities.
Faculty and student interaction was suggested as a possible aid in
the retention of students.

Interaction about careers and the fostering

of academics were thought to be especially valuable.
The accuracy of the reasons given by students were questioned by
some of the authors who performed studies in an attempt to find the
accuracy of students' reasons.

The findings suggested that students may

not be emphasizing the true reasons for withdrawing as much as the more
socially acceptable factors.

Questionnaires rather than exit interviews

may be the least dependable tool to use for these students.
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CHAPTER III
METHODOLOGY
The methodology describes the sample and the instrument through
which the information was collected.

The research procedure, design and

analysis will be explained in this section also.
Subjects
Each quarter the registration office prepares packets for students
who attended USU the previous quarter or for those who have applied for
admission for that quarter.

After registration was completed for the

winter quarter, 1980, a systematic random sample of 250 students who had
registration packets which were unclaimed in the registration office were
chosen as subjects to participate in the study.

The packets had been

divided into ten groups according to the last digit of the student's
social security number.

A telephone number was chosen at random from the

Logan Utah Telephone Directory.

The last digit of this number served to

identify which one of the groups would be the starting point for the
sample selection.
phone directory.

Another number was randomly selected from the teleThe last digit of this number served as the interval

for selecting individual subjects.

An attempt was made to exclude those

students who had applied for admittance for winter quarter to USU but had
not attended, and those who had graduated the preceding quarter.
Of the 250 students chosen as subjects in the study, 20 had
graduated from Utah State University, 23 were still in attendance and
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eight subjects had never attended USU.

Thus, 51 people who were sent

questionnaires were known not to meet the definition of subjects for the
study.

This brought the sample population down to 199 subjects.

Some of the students reported that they had finished the course work
for graduation the preceding quarter; however, the Graduation Office did
not have the students• names on the list of graduated students at the end
of fall quarter.

Other students who were graduated had completed their

degrees before the fall quarter began.

Other unclaimed registration

packets were for people who had never attended USU but had applied
previous quarters.
Twenty-three students were sti 11 in attendance at USU.

Some of the

female students had married and had one packet under their maiden name
and one packet under their married name.
mistakenly made for some students.

Other duplicate packets were

It was unknovm why other students in

attendance had packets which were unclaimed.
Instruments
The Withdrawing/Nonreturning Student Survey, developed by the
American College Test (ACT) Evaluation/Survey Service, was used in this
study.

ACT developed the instrument after a thorough review of pertinent

literature and after consultation with experts dealing with withdrawing
and/or nonreturning students.

The survey was also given as a pilot study

to several hundred students who had withdrawn or not returned to
different institutions across the United States to determine response
patterns within and between institutions, and to identify areas of
confusion having to do with individual items or sections of the
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questionnaire.

The Withdrawing/Nonreturning Survey (see Appendix A)

provides the following sections:
Section

Content

I
II
III

Background Information
Optional Questions
Reasons for Leaving College

Section I contains students background information such as social
secur ity number, age, race, class level, marital status and sex.

Other

questions contain data which relate to student plans, college housing,
class level, fees, and any plans for re-enrollment at Utah State
University.
The questions in Section II, Optional Questions, (see Appendix B)
were developed by a committee appointed by the Director of Institutional
Resea rch at Utah Stat e University.

The questions were compared with the

ACT instrument to eliminate duplication.

The resulting questions were

designed to help indicate specific problems of the USU nonreturning
students.

Thi s section includes questions pertaining to the length of

college enrollment, college financing, other colleges or universities
attended, and the quarter and year of planned re-enrollment if returning
to Utah State University.
Items in Section III relate to personal, academic, institutional,
financial and employment related reasons for leaving Utah State
University.

In this section, the student indicates whether each reason

was a major reason, minor reason, or not a reason.

The student is also

asked to select the single most important reason for leaving the institution.

One modification was made on question number 12 in Section III.

The statement, "Went on church mission", was substituted for "school
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size" because of the numb er of students who go on missions for the Mormon
Church and because school size is not a variable within usu•s control.
Procedures
The Withdrawing/Nonreturning Student Survey was mailed from usu•s
President•s Office to the random sample of nonreturning students.
Accompanying the survey was a cover letter (see Appendix C) explaining
the purpose of the questionnaire and the study, and asking for the
student•s cooperation.

An addressed, postage paid return envelope was

supplied with each survey in an effort to obtain a good response rate.
The home addresses for the nonreturning students were obtained from the
registration packets.
Three weeks from the time the survey was mailed, follow-up post
cards (see Appendix D) were sent to those subjects who had not returned
surveys.

Approximately four weeks later, telephone calls were made to

those students who had not returned surveys from either the initial
mailing or from the fol low-up pos t card.

The telephone call consisted of

either a remind er to return the survey and/or an inquiry of whether the
survey was received or if another survey needed to be sent.

For many of

the subjects, the survey was completed over the telephone by either the
subject or a few were comp leted by close relatives who knew the reasons
for the subject not returning to Utah State University.

The answers to

the questionnaire were asked of a close relative if the students• reasons
for leaving v1ere very definite.

Examples of definite reasons were going

on a mission or getting married.

If the subject desired another survey
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to be sent, another was mailed.

The telephone procedure consisted of

reading aloud the questions and statements of the questionnaire.
Research Design
The number of variables which could have been studied was quite
large.

From this pool, 15 subgroups (see Table 1) were selected as the

basis for analysis.

The responses to reasons were distributed according

to subgroup variables and reported by the number and percentage of
Table 1
Subgroup Variables
1.

Male

2.

Female

3.

Goal was less than a bachelors degree

4.

Goal was a bachelors degree

5.

Goa 1 was a masters degree or Ph. D.

6.

Unmarried students

7.

Married students

8.

Students who pay in-state tuition

9.

Students who pay out-of-state tuition

10.

Freshman

11.

Sophomore standing and above

12.

On-campus housing

13.

Off-campus housing

14.

Students who plan to re-enroll

15.

Students 1-vho do not plan to re-enroll
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;tudents which selected each response.

Responses to the questions were

·ndicated by ansv1ering the question as to whether it was a major reason,
ninor reason, or not a reason for not returning to the university.

The

·easons for not returning were grouped into personal, academic,
·nstitutional, financial and employment areas.

The answers to the

optional questions provided information concerning length of attendance
ct Utah State University and the major means of financing the subjects•
Education.
Analysis
Analysis of the data was concerned

~vith

identifying different groups

cf nonreturning students and determining the frequency of the reasons
stated for not returning to Utah State University.

Statistical analysis

was carried out using the Chi-square test of independence.
Tallies and percentages of individual categories were obtained
through computer analysis.
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CHAPTER IV
RESULTS
Return of Questionnaires
The responses to statements, background information and optional
questions provided the data analyzed for the study of the factors which
affect students who did not return to Utah State University for the
winter quarter of the 1979-80 school year.
Questionnaires were mailed to 250 students who did not pick up
registration packets for the winter quarter of 1979.

Approximately three

weeks later a follow-up post card was sent to those subjects who had not
returned surveys.

Of the 250 students chosen as subjects in the study,

20 had graduated from

US~,

23 were still in attendance and eight subjects

had never attended Utah State University.

Thus, 51 people who were sent

questionnaires were known not to meet the definition of subjects for the
study.

This brought the sample population down to 199 subjects.

Of the 199 subjects, 20 former students could not be contacted
because of insufficient addresses, wrong addresses, or no forwarding
addresses, and disconnected or incorrect phone numbers.
Of the 250 questionnaires sent, 53 were returned.
were returned upon receiving the follow-up letter.

Some of the 53

Approximately four

weeks after the follow-up letter, telephone calls were made to the
students who had not returned questionnaires.
were filled out over the phone.

Fifty-nine questionnaires

Nineteen of the telephoned students

20
~ished

to receive another questionnaire.

cuestionnaire.

Nine of the 19 returned the

One out of the seven students who stated that they would

return the questionnaire, after being telephoned, actually did return it.
As reported previously, there were 122 completed questionnaires and

71 disqualified students or students who could not be contacted.

A total

cf 57 subjects were remaining which had not returned the questionnaire or
been contacted by phone.

It was assumed that these students received the

questionnaire because none of the questionnaires were sent back by the
posta l service.

Also, these subjects' phones were connected but they

were unavailable when the phone calls 1vere made.

Some of the relatives

of these 57 individuals \<Jere contacted but the relatives did not know the
reasons for the students leaving USU.
Demographic Information
Sixty-two males and 60 females completed the questionnaire (see
Table 2).

The majority of questionnaires were from freshmen (37.7%),

followed by sophomores (20.5%) and graduate students (16.4%) (see Table
3).

Table 4 indicates the length of tirne the students were enrolled at

Utah State University.
one quarter.

Nearly 50% of the students had attended, at most,

Twenty-one percent had attended USU longer than two years.

Class Level
Table 2 indicates the most nonreturning students were freshmen and
the number progressively decreased through the senior level.
the percentage of graduate students was 16.4.
than at either the junior or senior levels.

However,

This percentage was more
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Table 2
Response Distribution by Age and
Sex of Respondent
Students

Age

Male

18 & under

Female

Total

Percentage of
Total Response

5

7

12

19

10

13

23

18.9

20

4

12

16

13.0

21

7

7

14

11.5

22

6

3

9

7.4

23-25

13

5

18

14.8

26-29

7

4

11

9.0

30-39

9

6

15

12.3

40-61

1

3

4

3.3

62 &' over

0

0

0

0

Total

62

60

122

9.8%

100.0%

Residence
The subjects were asked to state where they had resided while at
Utah State University.

An off-campus room or apartment was reported much

more often (54.1%) than the other choices (see Table 5).

All class

levels (freshmen, sophomores, etc.) reported living off-campus more than
on-campus during their period of enrollment at Utah State University (see
Table 6).

A total of 100 students of the 121 who reported their living

arrangement lived off-campus (82.6%).
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Table 3
Response Distribution by
Class Level

Total

Percentage of
Total Response

Freshman

46

37.7%

Sophomore

25

20.5

Junior

15

12.3

Senior

14

11. 5

Graduate Student

20

16.4

Special Student

1

.8

Other

1

.8

Total

122

100.0%

Table 4
Response Distribution by Length
of Enrollment
Numbe r

Percentage

Less than a quarter

14

11.5%

One quarter

45

36.9

Up to one year

13

10.7

Up to two years

19

15.6

Longer than two years

26

21.3

5

4.0

Blank
Total

122

100.0%
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Table 5
College Residence Distribution

Number

Percentage of
Total Response

College Residence Hall

16

13.1%

Fraternity or Sorority

0

0

College Married Student Housing

5

4.1

Off-Campus Room or Apartment

66

54.1

Home of parents or relative

20

16.4

Own Home

14

11. 5

1

.8

Other
To ta l

122

100.0%

Table 6
Distri bution of Students Living
On-campus or Off-campus by Class Level
On-Campus
Freshman

Off-Campus

13

33

Sophomore

6

19

Junior

1

14

Senior

1

13

Graduate Student

0

19

Special Student

0

1

Other

0

1

21

100

Total
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Plans for Coming Year
The nonreturning students were asked to choose the single response
which best described their plans for the coming year.

The responses

chosen most frequently were "working full or part-time" (36.1%), and
"obtaining a job" and "enrolling in college" (23.8%).

Eighteen percent

chose "Enroll in College" as their plans for the coming year, indicating
that a total of 41.8% of the nonreturning students were planning on
attending college the coming year whether or not they obtained a job (see
Table 7).

Of the total sample population, 38.5% of the subjects planned

to return to Utah St ate University, 36.9% stated they would not re-enroll
at USU and 24.6% were undecided.
Table 7
Plans for the Coming Year
Number

Percentage

Work full time or part time

44

36.1%

En ro 11 in college

22

18.0

Obtain a job and enroll in college

29

23.8

5

4.1

15

12.3

Undecided

6

4.9

Blank

1

0.8

Care for a home and/or family
Other

Total

122

100.0%

The totals and distributions of responses by major reasons for
leaving Utah State University are given in Appendix E.

Chi-square tests
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of independence were utilized to investigate the differences between the
15 variables studied (see Table 1) and the responses to reasons for
leaving USU.

These differences will be presented in the following

secti ons.
Financial Factors
Educational Financing
The greatest percentage (26.2%) of subjects chose "Parents
contribution" as the single most significant means of financing their
education, however, the combined responses of "Personal savings," "Summe r
and part-time \.York," and "Full-time

\~ork

while attending USU," was the

response of 46% of the subjects (see Table 8).

These students were

providing the most significant part of the money to pay for their own
education.
Twenty percent of the students indicated financial concerns as the
one most significant reason for leaving USU.

"Tuition and fees were more

than I could afford" was ranked second among all of the statements in the
questionnaire as the "single most important reason" for leaving USU.
Thirty-three students reported the statement as a major or minor reason.
The statement, "Encountered unexpected expenses" was chosen by 6.8% of
the students as the "single most important" reason (see Table 9).
Twenty-four percent of the students cited the statement as a major or
minor reason.
Although no differences were found between subgroup variables and
financial factors, the number of students who chose financial factors as
reasons for leaving Utah State University was substantial.
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Table 8
Response Distribution by Most Significant
Means of Financing Education
Number

Percentage

22

18.0%

Grants

3

2.5

Work study

1

.8

Spouse supported me

9

7. 4

Parents contribution

32

26.2

Summer and part-time work

27

22.1

Federally financed or guaranteed loans

4

3.3

Full-time work while attending USU

8

6.6

Scholarship or fellowship

6

4.9

Teaching or graduate assistantship

2

1.6

Other

3

2.5

Blank

5

4.1

Persona 1 savings

Total

122

100.0%

Future Employment
"Accepted a fu -ll-time job" was chosen by 6.8% of the students as the
most important reason for leaving USU.

Thirty-three percent of the

students indicated that they had accepted a full-time job.

Nearly 50% of

the students reported that their plans for the coming year were to obtain
a job and enroll in college (see Table 7).
The statement,

11

My chosen occupation did not require more college"

was chosen by 6.8% of the nonreturning students as the "single most
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Table 9
Items Stated Most Often as the "Single Most
Important Reason" for Leaving USU
Number

Percentage

Marital situation changed my educational plans

18

14.8%

Tuition and fees were more than I could afford

12

9.8

Went on church mission

10

8. 2

8

6.8

Accepted a full-time job

8

6.8

Encountered unexpected expenses

8

6.8

Decided to attend a different college

8

6.8

Health-related problem (family or personal)

7

5. 7

Desired major was not offered by this college

5

4.1

Wanted a break from my college studies

5

4.1

40

20.7

122

100.0%

My chosen occupation did not require more

~allege

Others
Total

important reason" for not returning to USU (see Table 9).

Ni"ne students

who stated they needed no more college had an educational goal of less
than a bachelors degree.

Only one student who had a goal of a bachelors

degree or beyond indicated no need for further college (Table 10).
Personal-Environmental Factors
Male-Female Differences
Table 9 shows the item most often stated as the "single most
important reason" for leaving Utah State University was "Marital
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Table 10
Reaction of Students by Goals at USU to
the Statement "My chosen occupation
did not require more college"
Goal Less
Than B.S.

Goal was B.S.

Goa 1 More
Than B.S.

9

1

0

10

26

71

14

111

35

72

14

121

Reason
Not a Reason
Total
Chi-Square
E.

=

Total

19.83415

.005

situation changed my educational plans" (14.8%).

A significant

difference was found between men and women with respect to changing
marital situations.

Eight percent of the men found this a major reason

for leaving USU, while 23% of the women indicated marriage as a major
reasotl (see Table 11) .

The percentage of the total number of students

who cited this as a major or minor reason was 18.9%.
Table 11
Reaction of Students by Sex of Respondent
to the Statement "Marital situation
changed my education plans"

Reason
Not a Reason
Total
Chi-Square
E.

.01

=

6.94075

Men

Women

Total

6

17

23

56

43

99

62

60

122
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There were significant differences found between males and females
with respect to wanting to live nearer parents or loved ones (see Table
Twenty-five percent of the females stated this as a reason

12).

1~hi

le

only 5% of the males indicated the item as a reason for leaving Utah
State University.
Table 12
Reaction of Students by Sex of Respondent
to the Statement "Wanted to live nearer
to my parents or loved ones"

Reason
Not a Reason
Total
Chi-Square
_E

Men

Women

Total

3

15

18

59

45

104

62

60

122

9.85558

.005

Eight nonreturning students chose ''Decided to attend a different
college" as the "single most important reason" for leaving USU (see Table
9).

A total of 27 students acknowledged this as either a major or minor

reason.

A significant difference was found between males and females

with respect to the decision to attend a different college (see Table
13).

Eighteen females stated they decided to attend a different college

while no males cited this as a reason.
A significant difference

~~as

found between males and females whore-

ported being uncertain about the value of a college education (see Table
14).

Of the males, 16.1% reported the uncertainty as a reason for not

returning to USU and only 3.3% of the females reported the uncertainty.

30
Table 13
Reaction of Students by Sex of Respondent to
the Statement "Decided to attend
a different college"

Reason
Not a Reason
Total
Chi-Square
.E.

=

Men

Women

Total

9

18

27

53

42

95

62

60

122

4.24321

.05
Table 14
Reaction of Students by Sex of Respondent to
the Statement "Uncertain about the value
of a college education"
Men

Homen

Total

Reason

10

2

12

Not a Reason

52

58

110

Total

62

60

122

Chi -Square
.E.

=

5.62884

.025

Social Life
Table 15 shows that the out-of-state students were more dissatisfied
with the social life at USU than the in-state students.

A number of

students wrote comments in regard to the social life and social
atmosphere.

Some were quite emphatic in their criticism of the religious
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environment, the community, and lifestyles, while many students commented
on the advantages of these factors (see Appendix F).
Table 15
Students who Paid In-State and Out-of-State
Tuition by "Dissatisfied with the
social life at this college"
Paid In-State
Tuition

Paid Out-of-State
Tuition

Total

8

4

12

Not a Reason

99

10

109

Total

107

14

121

Reason

Chi-Square= 6.16649
2.

.025

Residence
The majority of subjects (82%) lived off-campus while they were
attending Utah State University.

No significant differences were found

between the students who had lived on-campus or off-campus.

None of the

students who responded to the questionnaire lived in a fraternity or
sorority house.
Quality of Instruction
The statement, "Disappointed with the quality of instruction at this
college" was indicated as a reason for not returning by seven students
(see Table 16).
undecided.

Six of the seven did not plan to re-enroll and one was

These results indicated a significant difference between
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Table 16
Response of Students by Plans to Re-enroll to the
Statement "Disappointed with the quality
of instruction at this college"
Plan to Re-enroll
Reason

No Plan to Re-enroll

Total

0

6

6

Not a Reason

47

39

86

Total

47

45

92

Chi-Square= 6.70377
.E.

.05

those who planned to re-enroll and the students who did not plan to
re-enroll with respect to the quality of instruction statement.
Table 17 indicates significant differences between the goals which
the student had wished to achieve with respect to the statement
"Disappointed with the quality of instruction at this college.

The

Table 17
Reaction of Students by Goals at USU to the
Statement "Disappointed with the quality
of instruction at this college"

Reason
Not a Reason
Total
Chi-Square
.E.

• 05

=

7.08288

Goal Less
Than B.S.

Goal v.Jas B.S.

Goal More
Than B.S.

5

1

1

7

30

72

13

115

35

73

14

122

Total
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categories of goals were divided into three sections:

1) Goal was less

than bachelors degree, 2) Goal was bachelors degree, and 3) Goal was more
than bachelors degree.

Of the students who stated that they had a goal

which was less than a bachelors degree, 11.4% said that the quality of
instruction was a major reason for not returning to Utah State
University.

No students who had a purpose of obtaining a bachelors

degree or beyond chose the disappointed with instruction statement as a
major reason for leaving USU.

Five out of the seven students who

responded to the statement had goals of less than a bachelors degree.
Mission
The statement, "Went on church mission" most likely would be
specific to members of the Mormon Church.

There were 13 students who

chose this statement as a major reason for leaving Utah State University.
Ten of these students stated a mission as the most important reason for
leaving (see Table 9).

All 13 of the students were unmarried, 12 of the

13 paid in-state tuition, and there were 12 males and one female.

Twelve

of the students had a goal of a bachelor degree and one student had a
goal of less than a bachelor degree.
sophomores chose the statement

"t~ent

Significantly more freshmen than
on a church mission" as a reason for

not returning to USU (see Table 18).
Nonsignificant Variables
Appendix G indicates chi-square analyses which were done on
variables but showed no significant differences.

Other variables were

not analyzed due to the low number of students who chose the statements.
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Table 18
Reactions of Students by Class Levels to
the Statement "Went on church mission"
Freshman
Reason

Total

9

4

13

Not a Reason

37

70

107

Total

46

74

120

Chi-Square

E.

Sophomore and Above

.025

=

5.88788
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CHAPTER V
SUMMARY AND CONCLUSIONS
The following chapter contains discussion of and conclusions drawn
:rom the data presented in this study.

This study was conducted to

Examine the factors that can be identified as specific reasons for
~tudents

not returning a subsequent quarter to Utah State University and

to address these factors in hopes of retaining more students.
The results indicated that full-time employment, financial
cifficulties, marital plans, and the decision to attend a different
college or university were the factors cited most frequently as reasons
for not returning to USU.
As in other studies (Astin, 1964; Foster et al., 1973; Panos &
~tin,

1968), the indications from the USU nonreturning students in this

study suggested difficulty with finances as a major reason for leaving
cJllege.

Although there were large numbers of students who reported

f inancial factors as reasons for leaving USU, no differences were found
b~tween

subgroup variables (see Table 1) and financial factors.

Foster

e: al . (1973) reported the chances of completion increased by
approximately 15% if financial aid were provided by scholarships or
g ants.

Scholarships and grants provided by USU may be an adequate

i ncentive to students so that they would remain in school.
There were four reasons for leaving school in which significant
d"fferen ces were found between males and females.

Statements which the

females left school more often than males were marital plans, wanting to
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live nearer loved ones, and deciding to attend a different college or
university.

The marital plans and wanting to be near loved ones reflect

the traditional roles of women.

Although these traditional values seem

to be changing across the nation, they continue to be observable among a
si gnificantly higher proportion of females than of males.

The men

differed from women in that they questioned the value of a college
education more frequently than women.

A tighter job market for college

graduates may be influential in the student's decision to leave college.
The changing economy and the cost of an education appear to be
increas ingly important issues for many students, especially those who are
self-supporting.
Nearly 82% of the nonreturning students lived off-campus.

This

percentage is slightly higher than the approximately 75% of the entire
student body living off-campus.

Stu dies have found that living on-campus

plays an important role in retention.

Chickering (1974) found that

on-c amp us living provided a more studious atmosphere and the students
felt more a part of college life.

As a result, these students were more

likely to re-enroll than students who lived off-campus.

In another

stu dy, Foster et al. (1973) found that the drop-out rate increased when
on- campus residential requirements for freshmen were dropped.

This does

not appear to be a large problem at USU but may be a contributing factor
to the attrition rate and an area which might be explored.
Many studi es have found the social environment to be a

ve~

important element in retaining students (Baumgart & Johnstone, 1977;
Cope, 1978; Pantages & Creedon, 1978; Tinto, 1975).

Significantly more

out-of-state students than in-state students were dissatisfied with the
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social 1i fe.

Some out-of-state students wrote rather strong comments

regarding the social atmosphere at USU (see Appendix F).
The most nonreturning students were freshmen and the number
progressively decreased through the senior level.

The graduate student

level had more nonreturning students than either the senior or junior
class levels.
More freshmen than other class levels reported that going on a
mission was a factor in their decision to leave Utah State University.
Nearly half of the students going on missions were undecided about
returning to USU.
Limitations
Limitations of this study will be discussed in this section.
Two methods of obtaining information from the students were
utilized.

Because of the low return rate of questionnaires by mail,

reading the questionnaire over the telephone was implemented.

These two

methods differed only in whether the subject read or listened to the
questionnaire.

Whether or not responses were affected because of the

difference in methodology was a question not addressed in this study.
Generalizability to the nonreturning student population at USU is of
concern due to the low number in the sample.

A larger sample size may

yield different and more accurate results.
Recommendations
As a result of this study, the following recommendations are
suggested:
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The Utah State University Financial Aid Department may wish to
review the distribution system to determine the most effective
utilization of their resources in the attraction and retention of
students.
Some students indicated that they had no reply from the Financial
Aid Department about scholarships, etc., and thus chose to attend a
school which offered aid.

Better communications between students and the

Financial Aid Office is encouraged.
Since the largest number of nonreturning students were from the
freshman class, the faculty, advisors, and counselors who work with
freshmen should be aware of this problem.

Carman (1975), MacMillan and

Kester (1973), and Weinrich (1971) reported that emphasis on learning
skills and tutoring significantly benefited freshmen in achievement and
retention.

The Acade1nic Service Center at USU should play a significant

role in improving retention by helping those freshmen with learn 1ng
problems.
One of the statements which was of concern to the students in the
study was the question of the value of a college education.

Since some

of the students do question the value of a college education, it is
probably useful to provide a way for students to clarify their own
values.

Silver (1978) reported that students who participated in a

self-development seminar in a group setting had improved their grades,
completed more classes, and re-enrolled in greater numbers for the
following semester than students who did not participate.

A seminar may

be helpful for USU students with similar questions.
A study which investigates reasons for graduate students not
returning to USU may give additional information about these students.
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The University may want to explore the reasons for dissatisfaction
with the social life, particularly for out-of-state students, since it
has been found to be a factor which is related to retention.
Utah State University should consider ways to maximize the
probability that interest in the institution is maintained or enhanced
for those students leaving USU for a mission.
Since the rate of return of the questionnaire through the mail was
low, the necessity of calling students for responses significantly
increased the cost of the study.

Initial calling of the students may be

a more time efficient and cost efficient mode of communication.

A

revision of the ACT questionnaire may be necessary if, in the future, the
telephone calling is implemented.
The process used for the identification of nonreturning students was
somewhat in adequate .

Questionnaires were sent to appro ximately 20% of

the students who did not meet the requirements of the definition of a
subje ct for the study.

Extended examination of the individuals chosen as

subjects should take place before the mailing.
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Appendix A
Withdrawing/Nonreturning Student Survey

• ••

I I

(SHORT FORM)

DIRECTIONS: 1 he inlmnw \10n you $upply on \hiS 4uost1nnlhUfu Will

lhJ

ll.opl com~lu t u ly

u sc ;,tJ.III JIO\O ilJ Uil, nyi On ·l•p w lt:ll · lip pun. lounltun pen, lliJikl!f , or t.:o:.JrulliJOI\CII Sunh.J
•t cn1s !/lay n u l he applu.: .ltJhJ lo you or 10 this collugu lllt11~ IS tho t; J SU. si •P tllu dum 0' lllJI k

coni1Lh:ntiat J-iowuvut, 11 any ihJm rcquu::.ls 1nlo un.JI10n th.JI you llo not WiSh to prov •c1o .
p lca slj lout li eu lo onul 1l. Your Soci.JI Socu11ty nwnbur l!i roq••u:)lud h.)t ros tJ.u cn vurpo:>tt:i
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Appendix B
Optional Questions
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Survey of Non-returning Students
Supplementary questions to the ACT non-returning Student Survey
Instructions: Please answer questions 1-3 in section 2, "Optional Questions" of the
enclosed non-returning student survey. We would also appreciate it if you would
complete the information requested in items 5 and 8 and return this form with the
non-returning student survey in the enclosed envelope.
l.

How long were you enrolled at Utah State University:
a.
b.
c.

Less than a quarter
One quarter
Up to one year

d.
e.

Up to t,.o years
Longer than two years

Please use the list below to answer questions 2 and 3.
a.
b.
c.
d.
e.
f.
g.

Personal savings
h. Full time work while a ttending USU
Grants
i. Scholarship or fellowship
Workscudy
j. Teaching or graduate assist~ntsnip
Spouse supported me
k. Other
Parents contribution
Summer & part-time work
Federally financed or guaranteed loans

2.

wnac was the most significant means ()f finaucing your educ:atio;1?

3.

What was the next most significant means of financing your education?

4.

What other colleges or universities have you attended?
Name of College

When?

a.
b.

c.

5.

When do you plan to return to Utah State University?
Quarter & Year

6.

No plan to return

Should you like U.S.U. to maintain contact with yo u, please list your
name, address and phone number in the space provided.
Name

Phone Number -------------------

Addr·ess
7.

On the reverse side of this form, please indicate any information you
may wish sent co you. We would also like co have any comments (good
or bad) that you would like co make about your experiences at USU .
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Appendix C
Letter from President Cazier
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UTAH

STATE

UNIVERSITY

LOGAN. UTAH 84322

OFFICE OF THE PRESIDENT

February 14, 1980

Dear Utah State Student:
It has been called to my attention that you did not return to .Utah
State University for the Winter Quarter of 1980. I am interested in
learning why you did not return, and how we might better serve you and
other students in the future. Your response to the accompanying questionnaire 1~ill assist the University to evaluate and impr·ove educational
services and programs for students.
Any i nformation gained frcm this questionnaire •t~i11 be held in the
strictest professional confidence. The data gathered in this research
project will be presented in group form. Your name and address will be
used only for follow-up contact in connection with this survey or. to
provide you with additional information you request about the University.
We value your past attendance at Utah State University and hope that you
will continue to associate with us in the future. You are invited to
visit the campus whenever possible to continue study, visit friends,
or take advantage of special programs. Please let us know how we can
assist you now or in the future.
Thank you for your cooperatio~

--

Since?M'v
'1 '< .• (
I

~LI~

!

·.. _ ·

d~er

Stanfo
Pres aent~_j
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Appendix D
Follow-up Post Card
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D2ar Utah State Student:
Recently we mailed you a questionnaire in which we
asked you the reasons why you left Utah State University.
We have not yet received your response to this questionnaire.
To help us plan for the institution and the needs of
students, it is essential that v-.e receive as many
questionnaires as possible .
If you have already mailed the qLlestiorillaire to us,
please disregard this post card. If you have not completed
the questionnaire, please take a few moments to do so, or
let us know if you have lost it and we will send you another
copy .
Thank you for your assistance .
Sincerely,

,C7(-'l?Lt; C)8-L/Z_C0~·
Amy Jordan

{I

Administrative Assistant
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Appendix E
Student Responses to Reasons for Leaving
Utah State University

I

MAJ<JII

I ~ .llllt: l l . tll I w. m \t•d \u

k-•• n

---------------O o!C IIIo.:d

3

to ,1[\o..:nfl

.1

dtllo..:r e nt

dl

11••::.

2

\u 11c

IOt.iJIIOfl

M,lfl\.11 :.lludt ton Chdll!Ju d my eduCd l tonat plan:.
trJnspot\alt o n

to

lh1S

U"< cll olu• oO<>u l II c 'dluc O l d CUll< g c cJ •« ,, l,un

~

Co• nmu\1ng l h!:o \.t lll •' IU \lot:.

~

I( J

l~ lu l d

A.

1\

I.;Uol l y rc .. I)U fi ::O ill ildl t:::. W l) (t,;; JIJ

ffi

~.-0111

l)l.! W ol':>

IJ

1- 1-l

I:.AlJdh: llo..t:l l c rn v lhJ t L, II

P HJt.lcr n-:.

f.:ll ld (.. ldl l cl tlfi iC leii:>IUII

15

h :ll .done Ul r':> Ol .J! Cd

16

tnllthmCc(l Dy jli:lfCIII S o r rela!Lvus

~~

0

13

---- - -1---I l
-~

2

~ 1-"'

Co""'

] ?0

- ~ JJ

lJ n trc~pjiY

h

111

0

109

113

0

)

11 q

0

4

18

W,mle a to l t'o'C nearer 10 my P.Jh! LIIS 0 1 tovl:J •me-:.

10

8

~---------------------------~ ----- r-----

---

z
~

---] 04

2~

l <10 !lldiiY ll: ffi Hf ..: rl

'.....j

;•(i

~~~~/,'I, 'J~:f H /lli; tl Wtlflllu: ~Udhly IJIII l':> lfl>L I< ( >Il .II !IH :.

-

.. -

(..(JUI '> I.!':>

- ..

U 6

2
3
ll 7
----- ----- ---0
5
H I)
-----

I

2

7

~ 1

1

_ _ __

-- ·-····. -·

-~ ---2--

4

.JI I hi~ 1 u lk <jt.:

pt Ly ':> H

JJ)j.H

f r,,J 11<•1 huo l~ d 1!1 )' 111 ()11.; ~ C •J II CL ll y

------------------

I

--

i ii.•J II I Ih; ll ~( j ll ' le>L jll;L. It •d ''"P' 'II!.. e :.

1
1

· II

i • IJ jJ h l-• 1 l u i llll<i lLL hll rt l<l

1- lll, l ll.;.rc~l

<lid lt'<-l:l •l.'lJ

tJul llll.l n u t lt:(.CI'o'l;. ,,

wo~::.

---------lll<lllt.! 1_4Lht lo ;

ILUio U il dl ll l h:c _. W C IU III U it: !IL, \11 I L U IIhl UII'-JI ( J

~

I lR
I

1

20

l..•J•Lir! IHJI IHtc.l p.,rt llll1C wurl<. .it 1111::. c ollege

J

I

·U

Cou llJ 110 1 u lltaHl '> llfllrnc r etnrJiuyment

0

"'

4 .:

Cv::. t

(

-IS

W<iiLI (;: (j \ 0

llR

II

-:.ludy hab1b

ol c.. ollt.:!Jo.; 1.1c ~~u~~~~

1 ·1.:'

----

2

lnaJ..:~uule

..

·

Wi.J.S ':>U:> !Nflde d or pl.JLi.!rJ on probiihoJn

£'-1

Willi ll 1c ::OL J( <d l Itt,

0l -1

21

c

l
1

LII H J lo.J9LII<J11 Cifl !:o

<~111\udt :.

J':::j

5

u

l:O ll ~ yt.: lllle:.

!J1_,~, 111 ! te ll

~

6

Co "r :.. ~ ::. w e ru nut t.:ll, lll•: n\jlllfJ

?.

I HII .: n t

I"'""

hili " • ::. wt. tl

~!

Wonled 10 ''"'"'

2:.J

ll lll ':> l '

------ -··----- ---- ------------t---

IJLS':>.JILSIICCI wtll l my gr.r (ICS

Lou r:,..::. wo.;tc 1ov 1l rllr L\J II

1 I

0
0

1 21
1 21

-~

115

R
---

11 0

0

.>1W lt111 ::0

:!0

j I 2'2

•m lt1

''"''""U

J',

Li

- - -7
~
n
l09

~~

Jml

:4
/'

116

13

nul '" " '

q

2

1

(l

---- - ·------

-,, ,-lr-t, HI•----- -------------- ---1t.r1 tc: I , u Jd• c :, l o r
o~ll y h tlllJL(
11
0

-- ---

~-----------------------------1-----1---

~

9q

122

-·

u ll c t t •d

0

llC

0

5

~;~~ ~~,;:1/~. :: :~:::: !17r~:.

_,
Ju E )l. l)c u c t~ Lc d d .i:,:. :.L il t.! lJ t •llny ~·ool.:m:,
?
~~ ----~-------------- -------~---+-----Jl
~\~~~~~~::OI I CIJ Wll h tlu..! iiC ,H.h:lllH. rt·j)UI<lllUil of ltu:.

104

~ ~~

llu ~, I <l li< ' oj l'

lll
?
ll1
- - - - - - - - - - - - - - - - - - - - - - - - - _-_
l:':J A \.. o l l.:l!ll l. d d JI '->11•9 Wd ':> IILo..i l kq l r.J I U
lt
5
11 3

---------

~-11 0

------ -----

HaCI con iiLLb wti!L my r oomm.JIC(S J

1/, ,IJI"d lllo Jj iJ I W,l', IIIJ I l>ift. t• •d ll'r'

.'tl

llCJ
---- ----- - - -

1/

~~~·~:;~ ~~~~~:~~ 1~~7~~~N

,--

C))

____:

~-------------------------1----t-----

~

I

A

llCJ

t6

-7

qrt ... t

-

19

~-

l.. oll l: W.J !> I HJ I <I VdlltDI ..: Or W <i !> ID U 1 V'd ly

m!'~..,.Ll{a;tlj~'Jr.tf,Jt'tl.fi}11'•D .

13

1=6

~~~~~

--~ (: h ,--;t rhr;,s~ ,nn--------

1;

4

0

CO I! t!q,:

~

1

!l_l 4

WarlletJ to flt Ovl:! to (or was lf ans tcucd 10 1 a nt:w

u!Jt:.~••ung

~ l) l

IH A~I)N

-- -· -1
fl
___6____ l OR

Wanted a t:uu ••).. h um my c uth: g c ~ t • u.Jte:.

111

I

4+=0~?

L tJih.:ljt:

He.tltft - Jd,tltJIJ p t o bh.:m (lorn 1ly 0 1 n c t::>OII.!I )

O!lli <.: ull y

MI~OII

HI "~LIN

lll" :)l)N

u!

t•v•• •Y

INd::.

too tuut•

1n 111• :.

c. on •muruty

yet WOII<. C)ll.ptJneru•• e

:~ ---n7
--ll

5

122
112
9)
lOll

ll h

--- ----- --- -

13

(,]
L"-~

ro

P>

<

t-J•

.,
~I

<+
{"+-r:
o P.
ro
• I) ~
CD c+
P>
Cfl

~0

0

:l)

C.::::S Ul

"''

( ~

Ul ·o
0

·· ~ ;:l

0

{/)

l""i (\)

(Jl

.<19

-------- ---5
l1h

---1--- Q
1 2?

11

Q

102

9

9

10 /~

z ~----------------------------~----~-----~-~o A I,L t: p l ctJ c1 l ull Lrrnc jU b
27
ll
f1?

0

__:_ ____ _

;

it.
ll
' -]

.J7

Cv nl tu;t

.If ;

r,11

____

lklwL:en ch: nL,UH.h v i toll dlllJ

ll-, ..''"
. 1 ..,,
,.,. , ,_,.
ll)\ 11!4
""'
"""
·'·"., I.....
' 1111t:
-·--- -----

i.I Lt !', o: ll

~-.:~· ~-~~

cullc~o.:
1111)/U

10
110

15
9'l
- -- 1---0
lll_
_____ 4_! ___

---- --~~

l

115
(51

~

55

Appendix F
Student Comments
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STUDENT COMMENTS
"Sorry to hear the Art dept. is cutting dovm budget. Also wanted to
get some more Art History here; sorry to lose the professor-"
"I have a couple of comments concerning Utah State University. I am
very grateful for all of their help and assistance. Upon- returning horne
from my mission I did apply for a scholarship and I have never received
any reply on that application. This disappointed me somewhat. Also I
have had the opportunity since returning home to attend several Utah
State basketball games. I have been dissapointed with the attitude and
the sportsmanship of many of the fans (basicly students) who seem to feel
that profaning the refs and the opponents will win the ball game. I feel
the standards could be lifted and improved. Other than this I am
grateful for what Utah State has done for me. I love the campus and the
friendly atmosphere, but due to lack of finances I had to attend school
where I ~vas able to gain the aid to do so. Thank you."
''I wish U.S.U. would eliminate the Tenure program for professors.
It would greatly improve their teachings habits and attitudes!!"
"USU professors are 1ess 1vi ll i ng to vwrk with a working students
problems."
"I do not believe that Utah is the appropriate state in which a
non-LOS, career-minded female should pursue higher education. I found
the pressure exerted upon me by a certain religious group to be an
invasion of pri vacy and quite annoying. I do not agree with certain
Mormon beliefs, however I respect their right to practice such beliefs.
I resented the fact that my choice of religion and lifestyle was not, in
turn, respected."
"I enjoyed my stay while at Logan. One decisive factor in my
decision to leave Utah was the pressures the Mormon church exerted on my
academic and social life. This can be testified to by the use of this
national questionare fonn which is altered in question #12 Section III.
The underlying question I feel to be more important, (why was this
question inserted about missions) my ans1ver is that the school size was
not a reason for my leaving the school. I also objected to the mormon
church (or any church for that matter) using college facillities on
campus at a state institution. I was on a number of cases unable to use
the Hyper because of L.D.S. functions in Basketball swimming, etc. I am
sure that my case is not unusual and for an institution of higher
learning to foster and accept this type of thinking is plain ignorance.
Finally using the Fine Arts Auditorium for Sunday prayer or lectures is
unbeleivable, I told my father who just laughed and still to this day
does not believe me. Until this prejudice is removed U.S.U. will always
within the inner circle be viewed as a university being second-rate."
"Information regarding cultural events, convocation speakers,
activities, and movies would be fine."
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"USU is a small tovm college w/ a small tovm mentality and smallminded bureaucrats, unwilling and apparently unable to empathize w/
students strapped budgetary requirements and consequent limited ability
to address financial aspects of educational bills in full and
i mmed i ate 1y. "
"I 1eft USU with 1ess than 1 year to complete my BA.
enrolled in independent study to finish these credits."

I am presently

"I had fun at USU-My reason for 1eavi ng was because I became
engaged. My fiance \'/as not at USU so I came home. The classes I had
were very informative. One problem I had was with finals being so close
together."
"I enjoyed my year at USU very much. My study habits were poor, and
I was placed on probation, but I learned a lot and had a lot of fun.
(Maybe too much fun!) I left USU to serve a mission for the LDS church,
which completely deleted my personal savings along with that of my
parents. Upon my return, I made several applications for grants but was
refused. I found a part-time job on a dairy farm near Logan but without
a grant to help pay tuition and fees, I was unable to afford the
out-of-state tuition and therefore transfered to Idaho State. I now live
at my parents home and work part-time. I am able to get by here but
doubt I can ever afford to return to USU without obtaining a residency.
Also, I have chang d my major from a Natural Resource field to Foriegn
Language and therefore if I leave Idaho again, will probably attend a
university with a more developed language program than that of USU. (I'm
into Italian, Swedish, etc.)"
"USU is one of '.:he most beautiful and reputable universities in the
state and also one of the finest universities in the nation. I enjoyed
my 2 1/2 years emmensly. Every professor I had was excited about
teaching and was concerned about the students welfare.
I would and shall recommend USU to everyone I come in contact with
who is seeking a university to attend.
I enjoyed taking part in many of USU's programs and especially
honored to be the Homecoming Queen last year.
Hopefully I' 11 be returning soon."
''it costs to damn much $ and it is the closest school to where I
live here in Idaho. Why not change the Out of State Tuition to so many
miles from the school?"
"I have not left U.S.U.,
is that I did not have enough
have set home to send me some
quarter ends, so that I could

the reason I have not enrolled this quarter
money to pay my last quarter's debt. I
money and I am hoping to get it before the
register, because I am al1o\'Jed to do so."

"Since I am graduating from USU in June, I would appreciate
receiving more information on graduation (ie the date and time, how to
get a cap and gown, etc) I have already applied for graduation, but would
appreciate this additional information."
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"Comments
a.) The MBA program is fine here. I'm not sure that it is the
program that I am most interested in.
b.) t~y major reasons for quitting school at this time are.
1.) t~y financial situation was not good (if this were the only
factor, I could get financial aid to remedy it.)
2.) ~~Y parents are retired and may soon need financial
assistance. I would like to help them.
3.) I have a dual interest in management and computer science
research. USU has no program to do graduate in computer
science.
c.) i1y plans are to find a full-time job and to pursue my interests
management and computer science by going to school on a parttime basis."
"I enjoyed my experiences at USU!!
had plans to return this year,
but marriage interfered with those plans."
''I would like to receive a copy of your summer bulletin and a copy
of summer workshops offered. I also need information on university
housing. Thank you."
"could you please send me my grades from the quarter that I attended
Utah State."
"Information of classes offered next fall quarter."
"Please send Fall 1980 schedule and information for
pre-registration."
"I would appreciate receiving the USU publication that is titled
"Outlook", "Outreach"-or something similar. USU is an excellent
school-the reason that I am unable to attend at present is wedding
plans."
"Would you please send me some information on graduate study at
U.S.U.?"
"Interested in knowing if you have a program pertaining to nurserys,
greenhouses and(or) floral arranging-"
"I really enjoyed attending Utah State and am looking forward to
returning. I withdrew because of personal problems at home, but intend
on returning the Fall quarter of 1980.
Would you please send me a catalog and bulletin and also some
financial aid forms for the Fall of 1980.
Thank you for your concern and consideration.~~
• "I am serving in Japan on a mission. If it would be possible,
please send information concerning registration and scholarship
eligibility in the winter quarter of 1982. Thank you."
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"I would like all information and forms necessary to register for
Fall quarter 1980.
I really enjoy going to school at USU and I 1 ike very much the
Business Ed. program."
"I would like to receive any information the university might have
regarding the independent study program."
"Please send information concerning all classes needed to be taken
for the field of Interior decorating."
"I would apprecieate any material pertaining to correspondence
courses in the Odgen area, in the feild of Economics or Agricultural
economics. Also I plan if at all possible to attend USU in the future if
I can afford it and I don't get too involved in a job or family to the
point that I cannot leave them to go back to school."
"I will be glad to receive any information from you.
My experience at USU was the most pleasurable of my college career.
It had the most comfortable college atmosphere I have experienced. In
fact I l'iish I was still attending even though I'm enjoy·ing my job.
My only criticism I have to offer concerns student housing on
campus. Having lived in the dorms, namely Richard's Hall, I can tell you
how I feel. I think year contracts are detrimental in keeping people
from signing them. Also I feel meal times are a little too restrictive
and/or close together. Granted these workers have families too, I think
they are there to serve the student, after all it is the student who is
paying. Sure, Mr. Hoffman says he welcomes student input, but having
been Dorm Presi ~ ent and involved in some of these sessions, I know we're
just spinning our wheels. Some positive action from another source must
get involved.
I have nothing against Mr. Hoffman. Him and I got along fine but
the student seems to be ignored.
One other complaint concerns the class schedule. It is a shame
that some classes are only offered once a year, perhaps at one time (a
particular hour) in a quarter. This could delay some, and almost delayed
me, from accepting a job. Sure if a student knew exactly what his
educational goal was going in and didn't change he could schedule his
classes accordingly. But for a student who changes majors or must retake
a class he could be penalized. Not only does the student forfeit time on
the job but also must once again afford the costs of living expenses and
schooling for an extra quarter or two."
"I would like to make a few comments about rny education here. I
hav e completed my credits for an MFA degree and I am presently writing my
thesis in hopes of graduating in June.
Since the onset of my graduate career in photography, I have been
disappointed several times by what appears to be favoritis m on the part
of some of the art faculty. This favoritism involves
religious--non-religious differences and I have noticed it in hiring
procedures , art exhibits and attitudes in the classroom. Perhaps these
act ions are unconscious, I do not know, I do know that some graduate
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students, i ncl udi ng myself, have been offended by the some\'lhat st i1 ted
ethics of the Photography Dept. and the Fine Art Gallery. This bothers
me.
"There is little or no money in the Art Dept., or so I am told by
administrators. Even information about ho\'1 to obtain money is scarce. I
was a T.A. last year making $200 per quarter and I had to work two other
jobs to make it. This is not a very good selling point for future
graduate students. In the past, some have been misled.
"Besides a bulletin board, there is little active concern to place
an MFA graduate. I believed I was being trained to teach, but recently I
found out I am not. If I am not qualified to teach and the only purpose
for an MFA degree is to become artistically proficient, then I could have
accomplished this without the Photography Dept. at U.S.U.
"I could not honestly recommend the Photography Dept. to any
aspiring graduate student.
"I do like Cache Valley. I think it is a fantastic setting for a
university. You can get around town on a bicycle and the scenery is
always there to look at. Faculty members and friends I have come to know
have made my stay here worthwhile."
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Appendix G
Chi~~re

Analyses Which Were Computed

and Found to be Nonsignificant
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Chi-Square Analyses Which Were Computed
and Found to be Nonsignificant

Response of Students by Class Level to the
Statement "Academic advising was
inadequate"
Freshman
Reason
Not a Reason
Total
Chi-Square
E.

=

Sophomore and Above

Total

1

8

9

45

66

111

46

74

120

3.36139

.1

Response of Students by Goals at USU to the
Statement "Academic advising was inadquate"
Goal Less
Than B.S.

Goal B.S.

Goal More
Than B.S.

2

4

3

9

Not a Reason

33

69

11

113

Total

35

73

14

122

Reason

Chi-Square
E.

•2

=

4.59070

Total

63

Response of Students by Class Level to the
Statement "Desired major was not
offered"
Freshman
Reason
Not a Reason
Total
Chi-Square
_p_

Sophomore and Above

Total

1

8

9

45

66

111

46

74

120

3.11319

•1

Response of Students by Class Level to the
Statement "Di ssati sfi ed with Gr·ade s"
Freshman
Reason
Not a Reason
Total
Chi-Square
_p_

=

Sophomore and Above

Total

7

6

13

39

68

107

46

74

120

1.48343

.3

Response of Students by Goals at USU to the
Statement "Dissatisfied with Grades"
Goal Less
Than B.S.

Goal B.S.

Goal ~1ore
Than B.S.

6

5

2

13

Not a Reason

29

68

12

109

Total

35

73

14

122

Reason

Chi-Square
_p_

•1

=

5.02461

Total

64

Response of Students by Goals at USU to the
Statement "Courses 1-1ere too difficult"
Goal Less
Than B.S.

Goal B.S.

Goal More
Than B.S.

3

2

0

5

Not a Reason

32

71

14

117

Total

35

73

14

122

Reason

Total

Chi-Square= 2.71148
_Q

.1

Response of Students by Class Level to the
Statement "Courses were too difficult"
Freshman
Reason
Not a Reason
Total

Sophomore and Above

Total

3

2

5

43

72

115

46

74

120

Chi-Square= 1.53713
_Q

•3

Response of Students by Class Level to the
Statement "Decided to attend a different
college"
Freshman

Sophomore and Above

Reason

10

17

27

Not a Reason

36

57

93

46

74

120

Total
Chi-Square = 2.58096
_Q

•2

Total

65

Response of Students by In-State and Out-of-State
Tuition to the Statement "Decided to
attend a different college"
In-State

Total

Reason

21

5

26

Not a Reason

86

9

95

Total

107

14

121

Chi-Square
_p_

Out-of-State

=

1. 90144

.2

Response of Students by In-State and Out-of-State
Tuition to the Statement "Wanted to live
nearer to parents or loved ones"
In-State

•5

Total

Reason

17

1

18

Not a Reason

90

13

103

Total

107

14

121

Chi-Square
_p_

Out-of-State

=

0.74665
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Response of Students by Class Level to the Statement
"Dissatisfied ~vith social life at this college"
Freshman
Reason
Not a Reason
Total
Chi-Square

E.

=

Sophomore and Above

Total

7

5

12

39

69

108

46

74

120

2.26055

.2
Response of Students by Sex of Respondent to the
Statement "Dissatisfied ~'lith the social life
at this college"
Male
Reason
Not a Reason
Total
Chi -Square

E.

Female

Total

4

8

12

58

52

110

62

60

122

1. 62939

.3
Response of Students by Residence (On- or Off-Campus)
to the Statement "Dissatisfied with the
social life at this college"

Reason
Not a Reason
Total
Chi-Square

E.

.95

.00392

Total

On-Campus

Off-Campus

2

10

12

19

90

109

21

100

121
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Response of Students by Goals to the Statement
"Wanted to get ~vor-k experience"
Goal Less
Than B.S.

Goal B.S.

Goal More
Than B.S.

8

8

2

18

Not a Reason

27

65

12

104

Total

35

73

14

122

Reason

Chi-Square

=

Total

3.15912

B. .3
Response of Students by Enrollment Plans to the
Statement "Wanted to get wor k experience"
Plan to Re-Enroll

Total
Chi-Square

Total

7

6

13

40

39

79

47

45

92

Reason
Not a Reason

No Plan to Re-Enroll

0.11029

B. .8
Response of Students by Class Level to the Statement
"tvanted to get work experience"
Freshman
Reason
Not a Reason
Total
Chi-Square

B. • 5

=

0.69035

Sophomore and Above

Total

5

12

17

41

62

103

46

74

120

68

Response of Students by ~1arital Status to the Statement
"Wanted to get work experience"
Married

Single

Reason

14

4

18

Not a Reason

74

29

103

88

33

121

Total
Chi-Square
2.

=

Total

0.27460

.7

Response of Students by Sex of Respondent to the Statement
"Wanted to get work experience"
Male

Tot a1

Reason

11

7

18

Not a Reason

51

52

104

62

60

122

Total
Chi-Square

J2.

Female

=

0.82369

.5

Response of Students by Sex of Respondent to the Statement
"Accepted a full:-time job"
Male

Fema 1e

Reason

25

15

40

Not a Reason

37

45

82

62

60

122

Total
Chi -Square
2.

.2

2.37645

Total

69

Response of Students by Goals to the Statement
"Conflict between demands of job and college"
Goal less
Than B.S.

Goal B.S.

Goal More
Than B.S.

6

15

4

25

Not a Reason

29

58

10

97

Total

35

73

14

122

Reason

Total

Chi-Square = 0.64403

E. .5
Response of Students by In-State and Out-of-State
Tuition to the Statement "Tuition and fees
were more than I could afford"
In-State

Out-of-State

Total

Reason

28

5

33

Not a Reason

79

9

88

Total

107

14

121

Chi-Square= 0.58374

E.

.5

Response of Students by Class level to the Statement
"Encountered unexpected expenses"
Freshman

Sophomore and Above

Reason

10

18

28

Not a Reason

36

56

92

46

74

120

Total
Chi-Square= 0.14136

E.

.8

Total

70

Response of Students by Residence (On- or Off-Campus)
to the Statement "Encountered unexpected expenses"

Reason
Not a Reason
Total
Chi-Square
2.

1

=

.2.89984

On-Campus

Off-Campus

Total

2

27

29

19

73

92

21

100

121

ii

ACKNOWLEDGEMENTS
During the time I have been in graduate school, as throughout my
life, my family members have continually supported my endeavors.

Their

love, encouragement, and financial support have been invaluable to me.
I want to express my sincere appreciation to Dr. Keith Checketts,
the irreplaceable chairman of my committee, for his understanding,
patience, and assistance given me throughout this study.

I also want to

thank the other members of my thesis committee, Dr. Michael Bertoch and
Dr. Richard Ja cobs .
would like to thank Utah State University for financial support
of the study.

Also, the efforts of Gayle Mender and Denise Rich ardson

are greatly appreciated.
Finally, I want to express my love and appreciation to my friends
for all of the times we have shared.
Amy L. Jordan

iii

TABLE OF CONTENTS
Page
ACKNOWLEDGE~~E

NTS

LIST OF TABLES
ABSTRACT

ii

v

vii

CHAPTER
I.

I I.

III.

IV.

INTRODUCTION •

1

Statement of Problem •
Purpose

3

REVIEW OF LITERATU RE •

4

Personal-Environmental Factors •
Financial Factors
Counseling •
Faculty-Student Relationships
Questioning the Accuracy •
Summary

4
8
8
10
11

METHODOLOGY

13

Subjects •
Instru ments
Procedu res
Research Design
Analysis •

13

2

9

14
16

17
18

RESULTS

19

Return of Questionnaires •
Demographic Information

19
20

Class Level
Residence •
Plans for Coming Year •
Financial Factors
Educational Financing •
Future Employment •

20

21
24

25
25
26

iv
CHAPTER

Page
Personal-Environmental Factors •
Male-Female Differences •
Social Life •
• •••
Residence •
• •••••

V.

27
27
30

31

Quality of Instruction ••
Mission
••••••
Nonsignificant Variables •

31
33
33

SUMMARY AND CONCLUSIONS

35

Limitations
Recommendations

37
37

REFERENCES

40

APPENDICES

43

Appendix A.
Appendix B.
Appendix c.
Appendix D.
Appendix E.
Appendix F.
Appendix G.

Withdrawing/Nonreturning Student Survey
Student Survey
• • • •
Optional Questions • • • • •
Letter fror.1 President Cazier
• • • •
Follow-up Post Card • • • • •
• • • •
Student Responses to Reasons for Leaving
Utah Stat~ University • • • • • • • • • •
Student Comments • • • • • • • • • • • •
Chi-Square Analyses Which Were Computed
and Found to be Nonsignificant • • • • •

44
47
49
51
53
55
61

v

LIST OF TABLES
Table

Page

1o

Subgroup Variables o • o

17

2o

Response Distribution by Age and Sex of Respondent o

21

3o

Response Distribution by Class Level

22

4o

Response Distribution by Length of Enrollment

22

5o

College Residence Distribution ••

23

6.

Distribution of Students Living On-campus or Off-campus
by Class Level
• • • •
•

23

7o

Plans for the Coming Year

24

8.

Response Distribution by Most Significant Means of
Financing Education

26

Items Stated Most Often as the "Single ~1ost Important
Reason" for Leaving USU
• • • • • • • • •

27

Reaction of Students by Goals at USU to the Statement
"My chosen occupation did not require more college" •

28

Reaction of Students by Sex of Respondent to the
Statement "~1arital situation changed my education
plans"

28

Reaction of Students by Sex of Respondent to the
Statement "Wanted to 1i ve nearer to my parents
or loved ones" • • • • • • • •

29

Reaction of Students by Sex of Respondent to the
Statement "Decided to attend a different co 11 ege"

30

Reaction of Students by Sex of Respondent to the
Statement "Uncertain about the value of a college
education"

30

0

o

9.
10.
11.

•

•

•

•

•

•

•

•

•

•

•

•

•

•

.................

12.

o

13.

14.

••••

...........

15.

Students who Paid In-State and Out-of-State Tuition
by "Dissatisfied with the social life at this
college 11

••••••••••••••••••••

31

vi
Page

Table
16.

17.

18.

Response of Students by Plans to Re-enroll to the
Statement 11 Disappointed with the quality of
instruction at this college 11 • • • • • • • • •

32

Reaction of Students by Goals at USU to the Statement
11
Disappointed with the quality of instruction
at this college 11 • • • • • • • • • • • • • • • • •

32

Reactions of Students by Class Levels to the
Statement Went on church mission

34

11

11

••••

vii

ABSTRACT
Retention and Attrition Factors of
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Psychology

The purpose of this study was to determine the factors which
affected the decision of students not to return to Utah State University
after completion of the previous quarter.

The factors were determined

by a mailed questionnaire which was a modification of the Withdrawing/
Nonreturning Student Survey developed by American College Testing (ACT).
One hundred twenty-two former Utah State University students who had
attended fall quarter, 1979 but failed to register for winter quarter
were randomly chosen for the study.

The students were asked to complete

the questionnaire and return it to Utah State University.

The return

rate through the mail was low and many were completed over the
telephone.
The results indicated that full-time employment, financial
difficulties, marital plans, and the decision to attend a different
college or university were the factors cited most frequently as reasons
for not returning to Utah State University.

viii
A recommendation was made for the staff members who work with
freshmen to be made aware of the large numbers of these students who do
not return to Utah State University.

It was also suggested that the

distribution system for financial aids be reviewed to determine the most
effective utilization of their resources for retention of students.
Also, Utah State University may want to explore the special needs of
out-of-state students with regard to social life.

A study which further

investigates the attrition rates of graduate students was recommended.
(70 pages)

CHAPTER I
INTRODUCTION
Almost all institutions of higher education nationwide have a large
proportion of students who discontinue their studies (Brown, Wehe,
Zunker & Haslam, 1971; Demitroff, 1974; Hillery, 1978).

Over the last 25

years, there has been extensive literature pertaining to the multidimensional process involved with students who withdraw or who are
nonreturning (Tinto, 1975).
The problem of attrition has been of interest to

educatio~al

researchers, both because of the degree of magnitude and the apparent
intractability.

A large proportion of entering freshmen, approximately

40 percent, never achieve a degree (Noel, 1978).

The reasons for such a

sizable number of students not remaining in colleges and universities
are highly individual to both the student and the institution, thus
intensifying the arduous task of determining explanations which can be
generalized to a larger population.
Probably the greatest concern by the institutions regarding the
students who do not finish a degree is the financial loss to the school.
The financial loss is also very important to the students but other
losses are involved also.

The students have invested time, their

emotions, and have often made personal sacrifices to attend a ·college or
university.

The loss of self-esteem as well as economic and time losses

cannot be easily assessed, but logically must have a significant negative
impact on the students who are effected.
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From a pool of approximately 14,000 separate individuals or a
combined total of approximately 30,000 registrations (10,000 per quarter
for three quarters) 6,500 individuals become either withdrawing or
nonreturning students.

Withdrawing students are those individuals who

totally withdraw from all classes at the university during a quarter.
Nonreturning students are those who complete a quarter, do not return the
following quarter, and have not graduated.

Students who withdraw more

than once during the year are included each time they withdraw in the
figure of 6,500.

The large number of withdrawing and nonreturning

students at Ut ah State University is an indicator of the need to examine
this prevalent problem.
Statement of Problem
A nonreturning student, as stated previously, is defined as a
student who does not return for the subsequent quarter in an academic
year and has not graduated.

The Utah State University Records Office

reported a total of 6,523 nonreturning or withdrawing students during the
1978-79 school year.

This substantial figure implies a considerable loss

of students which, if retained, would improve the number enrolled.
Retention should also affect the students
time losses in a positive way.

1

self-esteem, financial and

Discovering ways to retain potentially

nonreturning students is difficult due to the individuality of the
students and the multi-dimensionality of the process which leads the
student to choose not to return to the institution.

Utah State

University does not have information about nonreturning students to
properly address the ways in which these students might be retained.
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Purpose
The purpose of this study is to answer the following question:

Is

there a factor or constellation of factors that can be identified as a
specific reason or reasons for students not returning the subsequent
quarter to Utah State University?

If factors can be identified as

reasons which contribute to students not returning to USU, then it may be
possible to address these factors in h6pes of improving the retention of
potentially nonreturning students.

4

CHAPTER II
REVIEW OF LITERATURE
The factors which influence students to withdraw or not return to
colleges or universities, which will be addressed in the review of
literature, are personal and environme ntal factors, financial factors,
counseling, faculty and student relation-ships, and the accuracy of
previous studies.

Because many previous studies have covered several

different topics , these st udies may be mentioned several times in
referenc e to the factor under consideration.
Personal-Environmental Factors
In a longitudinal study of st udents who entered college in the fall
of 1966, several factors were found to be important in the persistence of
college students (Fost er, Astin & Scherer, 1973).

The authors concluded

that student characteristics were the most important factors associated
with the attrition rate.

The more closely congruent the students 1

characteristics were with the general attitudes and characteristics
associated with the university, the lower the attrition rate of those
students.

The same authors also reported that the chances of completing

a degree in four years were substantially reduced by having children.
There also tended to be an increase in the dropout rate when freshmen
were not required to live on-campus.
Nelson (1966) compared institutions having high attrition rates with
institutions which had low attrition rates as to -the type of factors
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which were most important in freshman attrition.

There were no

significant differences in the importance of personal factors (such as
personality) and nonpersonal factors (such as size of the school).
The primary reasons for withdrawal as found through a questionnaire
in an Australian study (Baumgart & Johnstone, 1977), were lack of school
work, lack of interest, and emotional and employment problems.

The study

suggested that intervention strategies may be devised to assist
integration into the social and academic university environment.

These

strategies include new systems of academic advising and the provision of
student counseling services.

Baumgart and Johnstone state that, in

general, the treatment of students is highly standardized at an
institution and if the students were treated more on an individual basis
the witt1drawal rate could be reduced.
In a 1975 paper by Vincent Tinto, a theoretical model was formulated
which attempts to explain the processes which result when an individual
drops out of an institution of higher education.

According to this

model, withdrawal relates to a lack of congruency between the individual
and the intellectual and social climates of the institution.

The

academic and social systems of the college include the characteristics of
an institution such as its resources, facilities, structural
arrangements, and composition of its staff and student body.

These

factors place restrictions upon the development and integration of
individuals within the college or university.

Although the iritellectual

climate may be considered more important to students or low grades may be
present, Tinto suggests that a more likely reason for dropping out is
insufficient rewards gained through the social system of the institution.
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Cope (1978) also suggests that the most successful program for
retention is in the integration of academics with the social environment.
He stated that characteristics of an institution contributes
significantly to the retention or the withdrawal of students.
One of the conclusions in a literature review of college attrition
by Pantages and Creedon (1978) was that the more the values and attitudes
of the student concur with those basic to the institution, the more
likely the student will be to persist at that institution.

Since each

school has different characteristics and may be better suited to certain
types of students, each institution needs to examine the personality
types of students and their motivation for attendance.

In the same

li terature review, the authors suggested tha t an evaluation of the
architecture and atmosphere in stud en t housing would be helpful in
retaining students.
Chickering (1974) found that students who lived off campus became
considerably less involved in campus intellectual life and extracurricular activities than those who resided on-campus.

The author concluded

that the students residing off-campus gained less from college life than
students living on-campus.
A four year longitudinal study of personal and environmental factors
associated with college dropouts among high aptitude students (Astin,
1964) indicated that the female subjects in the study were most likely to
drop out because of family responsibilities and money problems.

The male

students dropped out because of concern about appropriate course of
study, poor academic performance, and dissatisfaction with being a
student.

Astin found that those students who drop out of college most
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likely come from lower socio-economic backgrounds, have lower high school
ranks, and initially plan to get lower college degrees and apply for
fewer scholarships than non-dropouts.

College characteristics such as

setting, number and kinds of students, social opportunities, and rules
were not foun d to sign ificant ly affect the male students' tendencies to
drop out.

However, the chances of female students dropping out were

increased if the school attended had a relatively high proportion of men
in the student body.
Panos and Astin (1968) randomly sampled students in a four year
longitudinal study which began in 1961.

The study exam ined student

character istics and college environments related to college attrition.
The four major reasons listed by men for dropping out were:

1) dissatis-

faction with college environment, 2) wanted time t o reconsider interests
and goals, 3) could not afford the cost, and 4) changes in career plans.
The three major reasons listed by women were:

1) marriage, 2) dissatis-

faction with college environment, and 3) changes in career plans.

There

were no significant differences by the sex of the respondent and
completion of four or more years of college.

Although wome n and men

report different reasons for leaving college, there was not a significant
difference between the number of women and men who leave before
completing four or more years of college.
A national longitudinal study of dropouts done on freshmen who
entered college in 1972 (Peng & Fetters, 1978) revealed no substantial
differences in withdrawal rates between men and women students.

The

authors found that the differential attrition rate between males and
females may depend upon the type of institution or program.
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Financial Factors
In a longitudinal study by Foster et al., (1973), approximately 15%
more students completed their degrees if their support was in the form of
a scholarship or grant than if their financial support was in the form of
loans and work study programs or other means of financial support.
Financial factors have been reported by students as major reasons
for withdrawal (Astin, 1964; Panos

&Astin, 1968; Foster et al., 1973).

Even though Pantages and Creedon (1978) assert that the research has not
supported financial factors as the primary reasons, they suggest the
retention rate may be increased by reevaluating the financial aid
programs and offering a larger number of students more money.
Counseling
Hillery (1978) stated that career planning services are very
important in recruitment and throughout the students' college career as a
means of increasing student retention and maintaining the enrollment in
colleges and universities.

Hillery suggests that career planning

assessment as part of the admissions process not only improves retention
of students, but also helps to give appropriate career commitments.

He

also promoted a career planning service which has a reality base for
effective decision making.

According to Hillery, the service should be

promoted as being accessible for continued counseling throughout the
students' years at the institution.
One study about counseling for potential dropouts indicated that
student-to-student counseling showed significant positive changes in
study habits and attitudes about studying (Brown et al., 1971).

9

Students who did not receive counseling did not show such significant
improvement.

The conclusion reached by the authors was that student-to-

student counseling designed to improve study skills, motivation, and
academic achievement was an effective device for helping the students who
were more likely to withdraw from school.
Counseling which includes the areas of learning skills, motivation,
academic achievement, and/or self-development was found to significantly
increase the retention of students (Weinrich, 1971; MacMillan & Kester,
1973; and Carman, 1975).

Group counseling in self-development was

reported to be very effective in not only increasing retention but a·lso
improving grades as well as the percentage of completed classes (Silver,
1978).
Faculty-Student Relationships
Pascarella and Terenzini (1977) investigated freshman attrition with
respect to the different types of relationships between students and
faculty beyond the classroom.

In the study, the influence of the sex of

the subject, academic aptitude, and personality attributes were
controlled.

The study showed that informal interaction of students with

faculty was a significant factor in determining the college persistence
of students, especially when the interaction was related to the fostering
of academics and course related matters.

The second most important

factor in determining the persistence of students was the interaction of
students and faculty about career concerns.
Pantages and Creedon (1978) in a literature review also recommended
the faculty-student interactions be increased as a means of retaining
more students in the institution.
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Questioning the Accuracy
In a study done at California State College at Long Beach, Demos
(1978) questioned the accuracy of the reasons given by students who
withdrew from the college.

Demos compared the reasons determined

through an in-depth interview by a counselor with the student, with the
results of a questionnaire.

The explanations for withdrawing according

to the questionnaires were most often in the areas of 1) financial
problems, 2) work needs, 3) military service (for the males), 4) illness
and 5) family problems.

The reasons for withdrawing according to the

counselors' interpretations were most often in the areas of:

1)

financial problems, 2) lack of motivation, 3) college work being too
difficult, and 4) personal-emotional problems.

The conclusion of the

study was that students tend to give more socially acceptable reasons for
withdrawing from college on the questionnaires than through the in-depth
interview method.
Timmons (1977) compared the school related problems of continuing
students and withdrawing students.

The author questioned the usefulness

of exit interviews or questionnaires because of withdrawing students
possibly down playing the true problems and giving more socially
desirable reasons for leaving.

The continuing students reported

significantly more problems along several dimensions than did the
withdrawers.

The most common problems cited by the male withdrawers were

lack of interest in courses and no definite plans for a major course of
study or career.

The two most common problems among the continuing male

students were lack of good study habits and inadequate advising systems.
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Among the female continuing students, the two most common problems were
inadequate advising and lack of interest in students on the part of the
professors.

The problems reported by female withdrawers were that the

university was big and impersonal and they lacked an interest in the
courses.

Timmons concluded that continuers have significantly more

problems in a number of areas than do the withdrawers but choose not to
withdraw despite these problems.

The findings suggest that the reasons

given by withdrawing students are not necessarily the actual reasons for
leaving the schools.
Summary
Several studies reported that the more congruent that the students
characteristics were with the general attitudes and characteristics
associated with the university, the lower the attrition rate of those
students.

One study found that there were no significant differences

between personal and nonpersonal factors which were stated as major
reasons for leaving a university.

It is possible that although personal

reasons are not stated any more than nonpersonal reasons or vice versa,
the integration of personal and nonpersonal factors such as students
lifestyle and school regulations are very important.
In the studies which differentiated between male and female
students who did not return, major factors for both female and male
students not returning were dissatisfaction with college environment,
money, change in career plans and lack of interest.

Major reasons that

many men and few women stated were indecision about the course of study,
poor academic performance, and dissatisfaction with being a student.

A
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large number of women stated that major reasons were marriage and family
responsibilities.
Financial factors were cited as major reasons for not returning to
universities in some of the studies.

However, these types of problems

may not be the primary reason for leaving.

The data did show that the

chances of completing a college degree are increased if the financial aid
obtained from the university is in the form of a scholarship or grant
instead of financial aid in which later return payment was expected.
Suggestions were made concerning this area which indicated that
re-evaluating the financial aid programs in the universities may increase
the retention rate.
Some of the authors suggested counseling in the form of career
planning, study habits, and attitudes.

Pantages and Creedon (1978)

suggested counseling with students who reported they were withdrawing, in
an attempt to keep them in attendance at the universities.
Faculty and student interaction was suggested as a possible aid in
the retention of students.

Interaction about careers and the fostering

of academics were thought to be especially valuable.
The accuracy of the reasons given by students were questioned by
some of the authors who performed studies in an attempt to find the
accuracy of students' reasons.

The findings suggested that students may

not be emphasizing the true reasons for withdrawing as much as the more
socially acceptable factors.

Questionnaires rather than exit interviews

may be the least dependable tool to use for these students.
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CHAPTER III
METHODOLOGY
The methodology describes the sample and the instrument through
which the information was collected.

The research procedure, design and

analysis will be explained in this section also.
Subjects
Each quarter the registration office prepares packets for students
who attended USU the previous quarter or for those who have applied for
admission for that quarter.

After registration was completed for the

winter quarter, 1980, a systematic random sample of 250 students who had
registration packets which were unclaimed in the registration office were
chosen as subjects to participate in the study.

The packets had been

divided into ten groups according to the last digit of the student's
social security number.

A telephone number was chosen at random from the

Logan Utah Telephone Directory.

The last digit of this number served to

identify which one of the groups would be the starting point for the
sample selection.
phone directory.

Another number was randomly selected from the teleThe last digit of this number served as the interval

for selecting individual subjects.

An attempt was made to exclude those

students who had applied for admittance for winter quarter to USU but had
not attended, and those who had graduated the preceding quarter.
Of the 250 students chosen as subjects in the study, 20 had
graduated from Utah State University, 23 were still in attendance and
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eight subjects had never attended USU.

Thus, 51 people who were sent

questionnaires were known not to meet the definition of subjects for the
study.

This brought the sample population down to 199 subjects.

Some of the students reported that they had finished the course work
for graduation the preceding quarter; however, the Graduation Office did
not have the students• names on the list of graduated students at the end
of fall quarter.

Other students who were graduated had completed their

degrees before the fall quarter began.

Other unclaimed registration

packets were for people who had never attended USU but had applied
previous quarters.
Twenty-three students were sti 11 in attendance at USU.

Some of the

female students had married and had one packet under their maiden name
and one packet under their married name.
mistakenly made for some students.

Other duplicate packets were

It was unknovm why other students in

attendance had packets which were unclaimed.
Instruments
The Withdrawing/Nonreturning Student Survey, developed by the
American College Test (ACT) Evaluation/Survey Service, was used in this
study.

ACT developed the instrument after a thorough review of pertinent

literature and after consultation with experts dealing with withdrawing
and/or nonreturning students.

The survey was also given as a pilot study

to several hundred students who had withdrawn or not returned to
different institutions across the United States to determine response
patterns within and between institutions, and to identify areas of
confusion having to do with individual items or sections of the
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questionnaire.

The Withdrawing/Nonreturning Survey (see Appendix A)

provides the following sections:
Section

Content

I
II
III

Background Information
Optional Questions
Reasons for Leaving College

Section I contains students background information such as social
secur ity number, age, race, class level, marital status and sex.

Other

questions contain data which relate to student plans, college housing,
class level, fees, and any plans for re-enrollment at Utah State
University.
The questions in Section II, Optional Questions, (see Appendix B)
were developed by a committee appointed by the Director of Institutional
Resea rch at Utah Stat e University.

The questions were compared with the

ACT instrument to eliminate duplication.

The resulting questions were

designed to help indicate specific problems of the USU nonreturning
students.

Thi s section includes questions pertaining to the length of

college enrollment, college financing, other colleges or universities
attended, and the quarter and year of planned re-enrollment if returning
to Utah State University.
Items in Section III relate to personal, academic, institutional,
financial and employment related reasons for leaving Utah State
University.

In this section, the student indicates whether each reason

was a major reason, minor reason, or not a reason.

The student is also

asked to select the single most important reason for leaving the institution.

One modification was made on question number 12 in Section III.

The statement, "Went on church mission", was substituted for "school
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size" because of the numb er of students who go on missions for the Mormon
Church and because school size is not a variable within usu•s control.
Procedures
The Withdrawing/Nonreturning Student Survey was mailed from usu•s
President•s Office to the random sample of nonreturning students.
Accompanying the survey was a cover letter (see Appendix C) explaining
the purpose of the questionnaire and the study, and asking for the
student•s cooperation.

An addressed, postage paid return envelope was

supplied with each survey in an effort to obtain a good response rate.
The home addresses for the nonreturning students were obtained from the
registration packets.
Three weeks from the time the survey was mailed, follow-up post
cards (see Appendix D) were sent to those subjects who had not returned
surveys.

Approximately four weeks later, telephone calls were made to

those students who had not returned surveys from either the initial
mailing or from the fol low-up pos t card.

The telephone call consisted of

either a remind er to return the survey and/or an inquiry of whether the
survey was received or if another survey needed to be sent.

For many of

the subjects, the survey was completed over the telephone by either the
subject or a few were comp leted by close relatives who knew the reasons
for the subject not returning to Utah State University.

The answers to

the questionnaire were asked of a close relative if the students• reasons
for leaving v1ere very definite.

Examples of definite reasons were going

on a mission or getting married.

If the subject desired another survey
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to be sent, another was mailed.

The telephone procedure consisted of

reading aloud the questions and statements of the questionnaire.
Research Design
The number of variables which could have been studied was quite
large.

From this pool, 15 subgroups (see Table 1) were selected as the

basis for analysis.

The responses to reasons were distributed according

to subgroup variables and reported by the number and percentage of
Table 1
Subgroup Variables
1.

Male

2.

Female

3.

Goal was less than a bachelors degree

4.

Goal was a bachelors degree

5.

Goa 1 was a masters degree or Ph. D.

6.

Unmarried students

7.

Married students

8.

Students who pay in-state tuition

9.

Students who pay out-of-state tuition

10.

Freshman

11.

Sophomore standing and above

12.

On-campus housing

13.

Off-campus housing

14.

Students who plan to re-enroll

15.

Students 1-vho do not plan to re-enroll
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;tudents which selected each response.

Responses to the questions were

·ndicated by ansv1ering the question as to whether it was a major reason,
ninor reason, or not a reason for not returning to the university.

The

·easons for not returning were grouped into personal, academic,
·nstitutional, financial and employment areas.

The answers to the

optional questions provided information concerning length of attendance
ct Utah State University and the major means of financing the subjects•
Education.
Analysis
Analysis of the data was concerned

~vith

identifying different groups

cf nonreturning students and determining the frequency of the reasons
stated for not returning to Utah State University.

Statistical analysis

was carried out using the Chi-square test of independence.
Tallies and percentages of individual categories were obtained
through computer analysis.
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CHAPTER IV
RESULTS
Return of Questionnaires
The responses to statements, background information and optional
questions provided the data analyzed for the study of the factors which
affect students who did not return to Utah State University for the
winter quarter of the 1979-80 school year.
Questionnaires were mailed to 250 students who did not pick up
registration packets for the winter quarter of 1979.

Approximately three

weeks later a follow-up post card was sent to those subjects who had not
returned surveys.

Of the 250 students chosen as subjects in the study,

20 had graduated from

US~,

23 were still in attendance and eight subjects

had never attended Utah State University.

Thus, 51 people who were sent

questionnaires were known not to meet the definition of subjects for the
study.

This brought the sample population down to 199 subjects.

Of the 199 subjects, 20 former students could not be contacted
because of insufficient addresses, wrong addresses, or no forwarding
addresses, and disconnected or incorrect phone numbers.
Of the 250 questionnaires sent, 53 were returned.
were returned upon receiving the follow-up letter.

Some of the 53

Approximately four

weeks after the follow-up letter, telephone calls were made to the
students who had not returned questionnaires.
were filled out over the phone.

Fifty-nine questionnaires

Nineteen of the telephoned students

20
~ished

to receive another questionnaire.

cuestionnaire.

Nine of the 19 returned the

One out of the seven students who stated that they would

return the questionnaire, after being telephoned, actually did return it.
As reported previously, there were 122 completed questionnaires and

71 disqualified students or students who could not be contacted.

A total

cf 57 subjects were remaining which had not returned the questionnaire or
been contacted by phone.

It was assumed that these students received the

questionnaire because none of the questionnaires were sent back by the
posta l service.

Also, these subjects' phones were connected but they

were unavailable when the phone calls 1vere made.

Some of the relatives

of these 57 individuals \<Jere contacted but the relatives did not know the
reasons for the students leaving USU.
Demographic Information
Sixty-two males and 60 females completed the questionnaire (see
Table 2).

The majority of questionnaires were from freshmen (37.7%),

followed by sophomores (20.5%) and graduate students (16.4%) (see Table
3).

Table 4 indicates the length of tirne the students were enrolled at

Utah State University.
one quarter.

Nearly 50% of the students had attended, at most,

Twenty-one percent had attended USU longer than two years.

Class Level
Table 2 indicates the most nonreturning students were freshmen and
the number progressively decreased through the senior level.
the percentage of graduate students was 16.4.
than at either the junior or senior levels.

However,

This percentage was more
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Table 2
Response Distribution by Age and
Sex of Respondent
Students

Age

Male

18 & under

Female

Total

Percentage of
Total Response

5

7

12

19

10

13

23

18.9

20

4

12

16

13.0

21

7

7

14

11.5

22

6

3

9

7.4

23-25

13

5

18

14.8

26-29

7

4

11

9.0

30-39

9

6

15

12.3

40-61

1

3

4

3.3

62 &' over

0

0

0

0

Total

62

60

122

9.8%

100.0%

Residence
The subjects were asked to state where they had resided while at
Utah State University.

An off-campus room or apartment was reported much

more often (54.1%) than the other choices (see Table 5).

All class

levels (freshmen, sophomores, etc.) reported living off-campus more than
on-campus during their period of enrollment at Utah State University (see
Table 6).

A total of 100 students of the 121 who reported their living

arrangement lived off-campus (82.6%).
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Table 3
Response Distribution by
Class Level

Total

Percentage of
Total Response

Freshman

46

37.7%

Sophomore

25

20.5

Junior

15

12.3

Senior

14

11. 5

Graduate Student

20

16.4

Special Student

1

.8

Other

1

.8

Total

122

100.0%

Table 4
Response Distribution by Length
of Enrollment
Numbe r

Percentage

Less than a quarter

14

11.5%

One quarter

45

36.9

Up to one year

13

10.7

Up to two years

19

15.6

Longer than two years

26

21.3

5

4.0

Blank
Total

122

100.0%
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Table 5
College Residence Distribution

Number

Percentage of
Total Response

College Residence Hall

16

13.1%

Fraternity or Sorority

0

0

College Married Student Housing

5

4.1

Off-Campus Room or Apartment

66

54.1

Home of parents or relative

20

16.4

Own Home

14

11. 5

1

.8

Other
To ta l

122

100.0%

Table 6
Distri bution of Students Living
On-campus or Off-campus by Class Level
On-Campus
Freshman

Off-Campus

13

33

Sophomore

6

19

Junior

1

14

Senior

1

13

Graduate Student

0

19

Special Student

0

1

Other

0

1

21

100

Total
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Plans for Coming Year
The nonreturning students were asked to choose the single response
which best described their plans for the coming year.

The responses

chosen most frequently were "working full or part-time" (36.1%), and
"obtaining a job" and "enrolling in college" (23.8%).

Eighteen percent

chose "Enroll in College" as their plans for the coming year, indicating
that a total of 41.8% of the nonreturning students were planning on
attending college the coming year whether or not they obtained a job (see
Table 7).

Of the total sample population, 38.5% of the subjects planned

to return to Utah St ate University, 36.9% stated they would not re-enroll
at USU and 24.6% were undecided.
Table 7
Plans for the Coming Year
Number

Percentage

Work full time or part time

44

36.1%

En ro 11 in college

22

18.0

Obtain a job and enroll in college

29

23.8

5

4.1

15

12.3

Undecided

6

4.9

Blank

1

0.8

Care for a home and/or family
Other

Total

122

100.0%

The totals and distributions of responses by major reasons for
leaving Utah State University are given in Appendix E.

Chi-square tests
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of independence were utilized to investigate the differences between the
15 variables studied (see Table 1) and the responses to reasons for
leaving USU.

These differences will be presented in the following

secti ons.
Financial Factors
Educational Financing
The greatest percentage (26.2%) of subjects chose "Parents
contribution" as the single most significant means of financing their
education, however, the combined responses of "Personal savings," "Summe r
and part-time \.York," and "Full-time

\~ork

while attending USU," was the

response of 46% of the subjects (see Table 8).

These students were

providing the most significant part of the money to pay for their own
education.
Twenty percent of the students indicated financial concerns as the
one most significant reason for leaving USU.

"Tuition and fees were more

than I could afford" was ranked second among all of the statements in the
questionnaire as the "single most important reason" for leaving USU.
Thirty-three students reported the statement as a major or minor reason.
The statement, "Encountered unexpected expenses" was chosen by 6.8% of
the students as the "single most important" reason (see Table 9).
Twenty-four percent of the students cited the statement as a major or
minor reason.
Although no differences were found between subgroup variables and
financial factors, the number of students who chose financial factors as
reasons for leaving Utah State University was substantial.
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Table 8
Response Distribution by Most Significant
Means of Financing Education
Number

Percentage

22

18.0%

Grants

3

2.5

Work study

1

.8

Spouse supported me

9

7. 4

Parents contribution

32

26.2

Summer and part-time work

27

22.1

Federally financed or guaranteed loans

4

3.3

Full-time work while attending USU

8

6.6

Scholarship or fellowship

6

4.9

Teaching or graduate assistantship

2

1.6

Other

3

2.5

Blank

5

4.1

Persona 1 savings

Total

122

100.0%

Future Employment
"Accepted a fu -ll-time job" was chosen by 6.8% of the students as the
most important reason for leaving USU.

Thirty-three percent of the

students indicated that they had accepted a full-time job.

Nearly 50% of

the students reported that their plans for the coming year were to obtain
a job and enroll in college (see Table 7).
The statement,

11

My chosen occupation did not require more college"

was chosen by 6.8% of the nonreturning students as the "single most
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Table 9
Items Stated Most Often as the "Single Most
Important Reason" for Leaving USU
Number

Percentage

Marital situation changed my educational plans

18

14.8%

Tuition and fees were more than I could afford

12

9.8

Went on church mission

10

8. 2

8

6.8

Accepted a full-time job

8

6.8

Encountered unexpected expenses

8

6.8

Decided to attend a different college

8

6.8

Health-related problem (family or personal)

7

5. 7

Desired major was not offered by this college

5

4.1

Wanted a break from my college studies

5

4.1

40

20.7

122

100.0%

My chosen occupation did not require more

~allege

Others
Total

important reason" for not returning to USU (see Table 9).

Ni"ne students

who stated they needed no more college had an educational goal of less
than a bachelors degree.

Only one student who had a goal of a bachelors

degree or beyond indicated no need for further college (Table 10).
Personal-Environmental Factors
Male-Female Differences
Table 9 shows the item most often stated as the "single most
important reason" for leaving Utah State University was "Marital
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Table 10
Reaction of Students by Goals at USU to
the Statement "My chosen occupation
did not require more college"
Goal Less
Than B.S.

Goal was B.S.

Goa 1 More
Than B.S.

9

1

0

10

26

71

14

111

35

72

14

121

Reason
Not a Reason
Total
Chi-Square
E.

=

Total

19.83415

.005

situation changed my educational plans" (14.8%).

A significant

difference was found between men and women with respect to changing
marital situations.

Eight percent of the men found this a major reason

for leaving USU, while 23% of the women indicated marriage as a major
reasotl (see Table 11) .

The percentage of the total number of students

who cited this as a major or minor reason was 18.9%.
Table 11
Reaction of Students by Sex of Respondent
to the Statement "Marital situation
changed my education plans"

Reason
Not a Reason
Total
Chi-Square
E.

.01

=

6.94075

Men

Women

Total

6

17

23

56

43

99

62

60

122
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There were significant differences found between males and females
with respect to wanting to live nearer parents or loved ones (see Table
Twenty-five percent of the females stated this as a reason

12).

1~hi

le

only 5% of the males indicated the item as a reason for leaving Utah
State University.
Table 12
Reaction of Students by Sex of Respondent
to the Statement "Wanted to live nearer
to my parents or loved ones"

Reason
Not a Reason
Total
Chi-Square
_E

Men

Women

Total

3

15

18

59

45

104

62

60

122

9.85558

.005

Eight nonreturning students chose ''Decided to attend a different
college" as the "single most important reason" for leaving USU (see Table
9).

A total of 27 students acknowledged this as either a major or minor

reason.

A significant difference was found between males and females

with respect to the decision to attend a different college (see Table
13).

Eighteen females stated they decided to attend a different college

while no males cited this as a reason.
A significant difference

~~as

found between males and females whore-

ported being uncertain about the value of a college education (see Table
14).

Of the males, 16.1% reported the uncertainty as a reason for not

returning to USU and only 3.3% of the females reported the uncertainty.
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Table 13
Reaction of Students by Sex of Respondent to
the Statement "Decided to attend
a different college"

Reason
Not a Reason
Total
Chi-Square
.E.

=

Men

Women

Total

9

18

27

53

42

95

62

60

122

4.24321

.05
Table 14
Reaction of Students by Sex of Respondent to
the Statement "Uncertain about the value
of a college education"
Men

Homen

Total

Reason

10

2

12

Not a Reason

52

58

110

Total

62

60

122

Chi -Square
.E.

=

5.62884

.025

Social Life
Table 15 shows that the out-of-state students were more dissatisfied
with the social life at USU than the in-state students.

A number of

students wrote comments in regard to the social life and social
atmosphere.

Some were quite emphatic in their criticism of the religious
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environment, the community, and lifestyles, while many students commented
on the advantages of these factors (see Appendix F).
Table 15
Students who Paid In-State and Out-of-State
Tuition by "Dissatisfied with the
social life at this college"
Paid In-State
Tuition

Paid Out-of-State
Tuition

Total

8

4

12

Not a Reason

99

10

109

Total

107

14

121

Reason

Chi-Square= 6.16649
2.

.025

Residence
The majority of subjects (82%) lived off-campus while they were
attending Utah State University.

No significant differences were found

between the students who had lived on-campus or off-campus.

None of the

students who responded to the questionnaire lived in a fraternity or
sorority house.
Quality of Instruction
The statement, "Disappointed with the quality of instruction at this
college" was indicated as a reason for not returning by seven students
(see Table 16).
undecided.

Six of the seven did not plan to re-enroll and one was

These results indicated a significant difference between
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Table 16
Response of Students by Plans to Re-enroll to the
Statement "Disappointed with the quality
of instruction at this college"
Plan to Re-enroll
Reason

No Plan to Re-enroll

Total

0

6

6

Not a Reason

47

39

86

Total

47

45

92

Chi-Square= 6.70377
.E.

.05

those who planned to re-enroll and the students who did not plan to
re-enroll with respect to the quality of instruction statement.
Table 17 indicates significant differences between the goals which
the student had wished to achieve with respect to the statement
"Disappointed with the quality of instruction at this college.

The

Table 17
Reaction of Students by Goals at USU to the
Statement "Disappointed with the quality
of instruction at this college"

Reason
Not a Reason
Total
Chi-Square
.E.

• 05

=

7.08288

Goal Less
Than B.S.

Goal v.Jas B.S.

Goal More
Than B.S.

5

1

1

7

30

72

13

115

35

73

14

122

Total

33
categories of goals were divided into three sections:

1) Goal was less

than bachelors degree, 2) Goal was bachelors degree, and 3) Goal was more
than bachelors degree.

Of the students who stated that they had a goal

which was less than a bachelors degree, 11.4% said that the quality of
instruction was a major reason for not returning to Utah State
University.

No students who had a purpose of obtaining a bachelors

degree or beyond chose the disappointed with instruction statement as a
major reason for leaving USU.

Five out of the seven students who

responded to the statement had goals of less than a bachelors degree.
Mission
The statement, "Went on church mission" most likely would be
specific to members of the Mormon Church.

There were 13 students who

chose this statement as a major reason for leaving Utah State University.
Ten of these students stated a mission as the most important reason for
leaving (see Table 9).

All 13 of the students were unmarried, 12 of the

13 paid in-state tuition, and there were 12 males and one female.

Twelve

of the students had a goal of a bachelor degree and one student had a
goal of less than a bachelor degree.
sophomores chose the statement

"t~ent

Significantly more freshmen than
on a church mission" as a reason for

not returning to USU (see Table 18).
Nonsignificant Variables
Appendix G indicates chi-square analyses which were done on
variables but showed no significant differences.

Other variables were

not analyzed due to the low number of students who chose the statements.
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Table 18
Reactions of Students by Class Levels to
the Statement "Went on church mission"
Freshman
Reason

Total

9

4

13

Not a Reason

37

70

107

Total

46

74

120

Chi-Square

E.

Sophomore and Above

.025

=

5.88788
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CHAPTER V
SUMMARY AND CONCLUSIONS
The following chapter contains discussion of and conclusions drawn
:rom the data presented in this study.

This study was conducted to

Examine the factors that can be identified as specific reasons for
~tudents

not returning a subsequent quarter to Utah State University and

to address these factors in hopes of retaining more students.
The results indicated that full-time employment, financial
cifficulties, marital plans, and the decision to attend a different
college or university were the factors cited most frequently as reasons
for not returning to USU.
As in other studies (Astin, 1964; Foster et al., 1973; Panos &
~tin,

1968), the indications from the USU nonreturning students in this

study suggested difficulty with finances as a major reason for leaving
cJllege.

Although there were large numbers of students who reported

f inancial factors as reasons for leaving USU, no differences were found
b~tween

subgroup variables (see Table 1) and financial factors.

Foster

e: al . (1973) reported the chances of completion increased by
approximately 15% if financial aid were provided by scholarships or
g ants.

Scholarships and grants provided by USU may be an adequate

i ncentive to students so that they would remain in school.
There were four reasons for leaving school in which significant
d"fferen ces were found between males and females.

Statements which the

females left school more often than males were marital plans, wanting to
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live nearer loved ones, and deciding to attend a different college or
university.

The marital plans and wanting to be near loved ones reflect

the traditional roles of women.

Although these traditional values seem

to be changing across the nation, they continue to be observable among a
si gnificantly higher proportion of females than of males.

The men

differed from women in that they questioned the value of a college
education more frequently than women.

A tighter job market for college

graduates may be influential in the student's decision to leave college.
The changing economy and the cost of an education appear to be
increas ingly important issues for many students, especially those who are
self-supporting.
Nearly 82% of the nonreturning students lived off-campus.

This

percentage is slightly higher than the approximately 75% of the entire
student body living off-campus.

Stu dies have found that living on-campus

plays an important role in retention.

Chickering (1974) found that

on-c amp us living provided a more studious atmosphere and the students
felt more a part of college life.

As a result, these students were more

likely to re-enroll than students who lived off-campus.

In another

stu dy, Foster et al. (1973) found that the drop-out rate increased when
on- campus residential requirements for freshmen were dropped.

This does

not appear to be a large problem at USU but may be a contributing factor
to the attrition rate and an area which might be explored.
Many studi es have found the social environment to be a

ve~

important element in retaining students (Baumgart & Johnstone, 1977;
Cope, 1978; Pantages & Creedon, 1978; Tinto, 1975).

Significantly more

out-of-state students than in-state students were dissatisfied with the
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social 1i fe.

Some out-of-state students wrote rather strong comments

regarding the social atmosphere at USU (see Appendix F).
The most nonreturning students were freshmen and the number
progressively decreased through the senior level.

The graduate student

level had more nonreturning students than either the senior or junior
class levels.
More freshmen than other class levels reported that going on a
mission was a factor in their decision to leave Utah State University.
Nearly half of the students going on missions were undecided about
returning to USU.
Limitations
Limitations of this study will be discussed in this section.
Two methods of obtaining information from the students were
utilized.

Because of the low return rate of questionnaires by mail,

reading the questionnaire over the telephone was implemented.

These two

methods differed only in whether the subject read or listened to the
questionnaire.

Whether or not responses were affected because of the

difference in methodology was a question not addressed in this study.
Generalizability to the nonreturning student population at USU is of
concern due to the low number in the sample.

A larger sample size may

yield different and more accurate results.
Recommendations
As a result of this study, the following recommendations are
suggested:
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The Utah State University Financial Aid Department may wish to
review the distribution system to determine the most effective
utilization of their resources in the attraction and retention of
students.
Some students indicated that they had no reply from the Financial
Aid Department about scholarships, etc., and thus chose to attend a
school which offered aid.

Better communications between students and the

Financial Aid Office is encouraged.
Since the largest number of nonreturning students were from the
freshman class, the faculty, advisors, and counselors who work with
freshmen should be aware of this problem.

Carman (1975), MacMillan and

Kester (1973), and Weinrich (1971) reported that emphasis on learning
skills and tutoring significantly benefited freshmen in achievement and
retention.

The Acade1nic Service Center at USU should play a significant

role in improving retention by helping those freshmen with learn 1ng
problems.
One of the statements which was of concern to the students in the
study was the question of the value of a college education.

Since some

of the students do question the value of a college education, it is
probably useful to provide a way for students to clarify their own
values.

Silver (1978) reported that students who participated in a

self-development seminar in a group setting had improved their grades,
completed more classes, and re-enrolled in greater numbers for the
following semester than students who did not participate.

A seminar may

be helpful for USU students with similar questions.
A study which investigates reasons for graduate students not
returning to USU may give additional information about these students.

39

The University may want to explore the reasons for dissatisfaction
with the social life, particularly for out-of-state students, since it
has been found to be a factor which is related to retention.
Utah State University should consider ways to maximize the
probability that interest in the institution is maintained or enhanced
for those students leaving USU for a mission.
Since the rate of return of the questionnaire through the mail was
low, the necessity of calling students for responses significantly
increased the cost of the study.

Initial calling of the students may be

a more time efficient and cost efficient mode of communication.

A

revision of the ACT questionnaire may be necessary if, in the future, the
telephone calling is implemented.
The process used for the identification of nonreturning students was
somewhat in adequate .

Questionnaires were sent to appro ximately 20% of

the students who did not meet the requirements of the definition of a
subje ct for the study.

Extended examination of the individuals chosen as

subjects should take place before the mailing.
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Appendix A
Withdrawing/Nonreturning Student Survey
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Appendix B
Optional Questions
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Survey of Non-returning Students
Supplementary questions to the ACT non-returning Student Survey
Instructions: Please answer questions 1-3 in section 2, "Optional Questions" of the
enclosed non-returning student survey. We would also appreciate it if you would
complete the information requested in items 5 and 8 and return this form with the
non-returning student survey in the enclosed envelope.
l.

How long were you enrolled at Utah State University:
a.
b.
c.

Less than a quarter
One quarter
Up to one year

d.
e.

Up to t,.o years
Longer than two years

Please use the list below to answer questions 2 and 3.
a.
b.
c.
d.
e.
f.
g.

Personal savings
h. Full time work while a ttending USU
Grants
i. Scholarship or fellowship
Workscudy
j. Teaching or graduate assist~ntsnip
Spouse supported me
k. Other
Parents contribution
Summer & part-time work
Federally financed or guaranteed loans

2.

wnac was the most significant means ()f finaucing your educ:atio;1?

3.

What was the next most significant means of financing your education?

4.

What other colleges or universities have you attended?
Name of College

When?

a.
b.

c.

5.

When do you plan to return to Utah State University?
Quarter & Year

6.

No plan to return

Should you like U.S.U. to maintain contact with yo u, please list your
name, address and phone number in the space provided.
Name

Phone Number -------------------

Addr·ess
7.

On the reverse side of this form, please indicate any information you
may wish sent co you. We would also like co have any comments (good
or bad) that you would like co make about your experiences at USU .
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Appendix C
Letter from President Cazier
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UTAH

STATE

UNIVERSITY

LOGAN. UTAH 84322

OFFICE OF THE PRESIDENT

February 14, 1980

Dear Utah State Student:
It has been called to my attention that you did not return to .Utah
State University for the Winter Quarter of 1980. I am interested in
learning why you did not return, and how we might better serve you and
other students in the future. Your response to the accompanying questionnaire 1~ill assist the University to evaluate and impr·ove educational
services and programs for students.
Any i nformation gained frcm this questionnaire •t~i11 be held in the
strictest professional confidence. The data gathered in this research
project will be presented in group form. Your name and address will be
used only for follow-up contact in connection with this survey or. to
provide you with additional information you request about the University.
We value your past attendance at Utah State University and hope that you
will continue to associate with us in the future. You are invited to
visit the campus whenever possible to continue study, visit friends,
or take advantage of special programs. Please let us know how we can
assist you now or in the future.
Thank you for your cooperatio~

--

Since?M'v
'1 '< .• (
I

~LI~

!

·.. _ ·

d~er

Stanfo
Pres aent~_j
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Appendix D
Follow-up Post Card
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D2ar Utah State Student:
Recently we mailed you a questionnaire in which we
asked you the reasons why you left Utah State University.
We have not yet received your response to this questionnaire.
To help us plan for the institution and the needs of
students, it is essential that v-.e receive as many
questionnaires as possible .
If you have already mailed the qLlestiorillaire to us,
please disregard this post card. If you have not completed
the questionnaire, please take a few moments to do so, or
let us know if you have lost it and we will send you another
copy .
Thank you for your assistance .
Sincerely,

,C7(-'l?Lt; C)8-L/Z_C0~·
Amy Jordan

{I

Administrative Assistant
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Appendix E
Student Responses to Reasons for Leaving
Utah State University
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Appendix F
Student Comments
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STUDENT COMMENTS
"Sorry to hear the Art dept. is cutting dovm budget. Also wanted to
get some more Art History here; sorry to lose the professor-"
"I have a couple of comments concerning Utah State University. I am
very grateful for all of their help and assistance. Upon- returning horne
from my mission I did apply for a scholarship and I have never received
any reply on that application. This disappointed me somewhat. Also I
have had the opportunity since returning home to attend several Utah
State basketball games. I have been dissapointed with the attitude and
the sportsmanship of many of the fans (basicly students) who seem to feel
that profaning the refs and the opponents will win the ball game. I feel
the standards could be lifted and improved. Other than this I am
grateful for what Utah State has done for me. I love the campus and the
friendly atmosphere, but due to lack of finances I had to attend school
where I ~vas able to gain the aid to do so. Thank you."
''I wish U.S.U. would eliminate the Tenure program for professors.
It would greatly improve their teachings habits and attitudes!!"
"USU professors are 1ess 1vi ll i ng to vwrk with a working students
problems."
"I do not believe that Utah is the appropriate state in which a
non-LOS, career-minded female should pursue higher education. I found
the pressure exerted upon me by a certain religious group to be an
invasion of pri vacy and quite annoying. I do not agree with certain
Mormon beliefs, however I respect their right to practice such beliefs.
I resented the fact that my choice of religion and lifestyle was not, in
turn, respected."
"I enjoyed my stay while at Logan. One decisive factor in my
decision to leave Utah was the pressures the Mormon church exerted on my
academic and social life. This can be testified to by the use of this
national questionare fonn which is altered in question #12 Section III.
The underlying question I feel to be more important, (why was this
question inserted about missions) my ans1ver is that the school size was
not a reason for my leaving the school. I also objected to the mormon
church (or any church for that matter) using college facillities on
campus at a state institution. I was on a number of cases unable to use
the Hyper because of L.D.S. functions in Basketball swimming, etc. I am
sure that my case is not unusual and for an institution of higher
learning to foster and accept this type of thinking is plain ignorance.
Finally using the Fine Arts Auditorium for Sunday prayer or lectures is
unbeleivable, I told my father who just laughed and still to this day
does not believe me. Until this prejudice is removed U.S.U. will always
within the inner circle be viewed as a university being second-rate."
"Information regarding cultural events, convocation speakers,
activities, and movies would be fine."
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"USU is a small tovm college w/ a small tovm mentality and smallminded bureaucrats, unwilling and apparently unable to empathize w/
students strapped budgetary requirements and consequent limited ability
to address financial aspects of educational bills in full and
i mmed i ate 1y. "
"I 1eft USU with 1ess than 1 year to complete my BA.
enrolled in independent study to finish these credits."

I am presently

"I had fun at USU-My reason for 1eavi ng was because I became
engaged. My fiance \'/as not at USU so I came home. The classes I had
were very informative. One problem I had was with finals being so close
together."
"I enjoyed my year at USU very much. My study habits were poor, and
I was placed on probation, but I learned a lot and had a lot of fun.
(Maybe too much fun!) I left USU to serve a mission for the LDS church,
which completely deleted my personal savings along with that of my
parents. Upon my return, I made several applications for grants but was
refused. I found a part-time job on a dairy farm near Logan but without
a grant to help pay tuition and fees, I was unable to afford the
out-of-state tuition and therefore transfered to Idaho State. I now live
at my parents home and work part-time. I am able to get by here but
doubt I can ever afford to return to USU without obtaining a residency.
Also, I have chang d my major from a Natural Resource field to Foriegn
Language and therefore if I leave Idaho again, will probably attend a
university with a more developed language program than that of USU. (I'm
into Italian, Swedish, etc.)"
"USU is one of '.:he most beautiful and reputable universities in the
state and also one of the finest universities in the nation. I enjoyed
my 2 1/2 years emmensly. Every professor I had was excited about
teaching and was concerned about the students welfare.
I would and shall recommend USU to everyone I come in contact with
who is seeking a university to attend.
I enjoyed taking part in many of USU's programs and especially
honored to be the Homecoming Queen last year.
Hopefully I' 11 be returning soon."
''it costs to damn much $ and it is the closest school to where I
live here in Idaho. Why not change the Out of State Tuition to so many
miles from the school?"
"I have not left U.S.U.,
is that I did not have enough
have set home to send me some
quarter ends, so that I could

the reason I have not enrolled this quarter
money to pay my last quarter's debt. I
money and I am hoping to get it before the
register, because I am al1o\'Jed to do so."

"Since I am graduating from USU in June, I would appreciate
receiving more information on graduation (ie the date and time, how to
get a cap and gown, etc) I have already applied for graduation, but would
appreciate this additional information."
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"Comments
a.) The MBA program is fine here. I'm not sure that it is the
program that I am most interested in.
b.) t~y major reasons for quitting school at this time are.
1.) t~y financial situation was not good (if this were the only
factor, I could get financial aid to remedy it.)
2.) ~~Y parents are retired and may soon need financial
assistance. I would like to help them.
3.) I have a dual interest in management and computer science
research. USU has no program to do graduate in computer
science.
c.) i1y plans are to find a full-time job and to pursue my interests
management and computer science by going to school on a parttime basis."
"I enjoyed my experiences at USU!!
had plans to return this year,
but marriage interfered with those plans."
''I would like to receive a copy of your summer bulletin and a copy
of summer workshops offered. I also need information on university
housing. Thank you."
"could you please send me my grades from the quarter that I attended
Utah State."
"Information of classes offered next fall quarter."
"Please send Fall 1980 schedule and information for
pre-registration."
"I would appreciate receiving the USU publication that is titled
"Outlook", "Outreach"-or something similar. USU is an excellent
school-the reason that I am unable to attend at present is wedding
plans."
"Would you please send me some information on graduate study at
U.S.U.?"
"Interested in knowing if you have a program pertaining to nurserys,
greenhouses and(or) floral arranging-"
"I really enjoyed attending Utah State and am looking forward to
returning. I withdrew because of personal problems at home, but intend
on returning the Fall quarter of 1980.
Would you please send me a catalog and bulletin and also some
financial aid forms for the Fall of 1980.
Thank you for your concern and consideration.~~
• "I am serving in Japan on a mission. If it would be possible,
please send information concerning registration and scholarship
eligibility in the winter quarter of 1982. Thank you."
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"I would like all information and forms necessary to register for
Fall quarter 1980.
I really enjoy going to school at USU and I 1 ike very much the
Business Ed. program."
"I would like to receive any information the university might have
regarding the independent study program."
"Please send information concerning all classes needed to be taken
for the field of Interior decorating."
"I would apprecieate any material pertaining to correspondence
courses in the Odgen area, in the feild of Economics or Agricultural
economics. Also I plan if at all possible to attend USU in the future if
I can afford it and I don't get too involved in a job or family to the
point that I cannot leave them to go back to school."
"I will be glad to receive any information from you.
My experience at USU was the most pleasurable of my college career.
It had the most comfortable college atmosphere I have experienced. In
fact I l'iish I was still attending even though I'm enjoy·ing my job.
My only criticism I have to offer concerns student housing on
campus. Having lived in the dorms, namely Richard's Hall, I can tell you
how I feel. I think year contracts are detrimental in keeping people
from signing them. Also I feel meal times are a little too restrictive
and/or close together. Granted these workers have families too, I think
they are there to serve the student, after all it is the student who is
paying. Sure, Mr. Hoffman says he welcomes student input, but having
been Dorm Presi ~ ent and involved in some of these sessions, I know we're
just spinning our wheels. Some positive action from another source must
get involved.
I have nothing against Mr. Hoffman. Him and I got along fine but
the student seems to be ignored.
One other complaint concerns the class schedule. It is a shame
that some classes are only offered once a year, perhaps at one time (a
particular hour) in a quarter. This could delay some, and almost delayed
me, from accepting a job. Sure if a student knew exactly what his
educational goal was going in and didn't change he could schedule his
classes accordingly. But for a student who changes majors or must retake
a class he could be penalized. Not only does the student forfeit time on
the job but also must once again afford the costs of living expenses and
schooling for an extra quarter or two."
"I would like to make a few comments about rny education here. I
hav e completed my credits for an MFA degree and I am presently writing my
thesis in hopes of graduating in June.
Since the onset of my graduate career in photography, I have been
disappointed several times by what appears to be favoritis m on the part
of some of the art faculty. This favoritism involves
religious--non-religious differences and I have noticed it in hiring
procedures , art exhibits and attitudes in the classroom. Perhaps these
act ions are unconscious, I do not know, I do know that some graduate
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students, i ncl udi ng myself, have been offended by the some\'lhat st i1 ted
ethics of the Photography Dept. and the Fine Art Gallery. This bothers
me.
"There is little or no money in the Art Dept., or so I am told by
administrators. Even information about ho\'1 to obtain money is scarce. I
was a T.A. last year making $200 per quarter and I had to work two other
jobs to make it. This is not a very good selling point for future
graduate students. In the past, some have been misled.
"Besides a bulletin board, there is little active concern to place
an MFA graduate. I believed I was being trained to teach, but recently I
found out I am not. If I am not qualified to teach and the only purpose
for an MFA degree is to become artistically proficient, then I could have
accomplished this without the Photography Dept. at U.S.U.
"I could not honestly recommend the Photography Dept. to any
aspiring graduate student.
"I do like Cache Valley. I think it is a fantastic setting for a
university. You can get around town on a bicycle and the scenery is
always there to look at. Faculty members and friends I have come to know
have made my stay here worthwhile."
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Appendix G
Chi~~re

Analyses Which Were Computed

and Found to be Nonsignificant
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Chi-Square Analyses Which Were Computed
and Found to be Nonsignificant

Response of Students by Class Level to the
Statement "Academic advising was
inadequate"
Freshman
Reason
Not a Reason
Total
Chi-Square
E.

=

Sophomore and Above

Total

1

8

9

45

66

111

46

74

120

3.36139

.1

Response of Students by Goals at USU to the
Statement "Academic advising was inadquate"
Goal Less
Than B.S.

Goal B.S.

Goal More
Than B.S.

2

4

3

9

Not a Reason

33

69

11

113

Total

35

73

14

122

Reason

Chi-Square
E.

•2

=

4.59070

Total

63

Response of Students by Class Level to the
Statement "Desired major was not
offered"
Freshman
Reason
Not a Reason
Total
Chi-Square
_p_

Sophomore and Above

Total

1

8

9

45

66

111

46

74

120

3.11319

•1

Response of Students by Class Level to the
Statement "Di ssati sfi ed with Gr·ade s"
Freshman
Reason
Not a Reason
Total
Chi-Square
_p_

=

Sophomore and Above

Total

7

6

13

39

68

107

46

74

120

1.48343

.3

Response of Students by Goals at USU to the
Statement "Dissatisfied with Grades"
Goal Less
Than B.S.

Goal B.S.

Goal ~1ore
Than B.S.

6

5

2

13

Not a Reason

29

68

12

109

Total

35

73

14

122

Reason

Chi-Square
_p_

•1

=

5.02461

Total

64

Response of Students by Goals at USU to the
Statement "Courses 1-1ere too difficult"
Goal Less
Than B.S.

Goal B.S.

Goal More
Than B.S.

3

2

0

5

Not a Reason

32

71

14

117

Total

35

73

14

122

Reason

Total

Chi-Square= 2.71148
_Q

.1

Response of Students by Class Level to the
Statement "Courses were too difficult"
Freshman
Reason
Not a Reason
Total

Sophomore and Above

Total

3

2

5

43

72

115

46

74

120

Chi-Square= 1.53713
_Q

•3

Response of Students by Class Level to the
Statement "Decided to attend a different
college"
Freshman

Sophomore and Above

Reason

10

17

27

Not a Reason

36

57

93

46

74

120

Total
Chi-Square = 2.58096
_Q

•2

Total

65

Response of Students by In-State and Out-of-State
Tuition to the Statement "Decided to
attend a different college"
In-State

Total

Reason

21

5

26

Not a Reason

86

9

95

Total

107

14

121

Chi-Square
_p_

Out-of-State

=

1. 90144

.2

Response of Students by In-State and Out-of-State
Tuition to the Statement "Wanted to live
nearer to parents or loved ones"
In-State

•5

Total

Reason

17

1

18

Not a Reason

90

13

103

Total

107

14

121

Chi-Square
_p_

Out-of-State

=

0.74665
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Response of Students by Class Level to the Statement
"Dissatisfied ~vith social life at this college"
Freshman
Reason
Not a Reason
Total
Chi-Square

E.

=

Sophomore and Above

Total

7

5

12

39

69

108

46

74

120

2.26055

.2
Response of Students by Sex of Respondent to the
Statement "Dissatisfied ~'lith the social life
at this college"
Male
Reason
Not a Reason
Total
Chi -Square

E.

Female

Total

4

8

12

58

52

110

62

60

122

1. 62939

.3
Response of Students by Residence (On- or Off-Campus)
to the Statement "Dissatisfied with the
social life at this college"

Reason
Not a Reason
Total
Chi-Square

E.

.95

.00392

Total

On-Campus

Off-Campus

2

10

12

19

90

109

21

100

121
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Response of Students by Goals to the Statement
"Wanted to get ~vor-k experience"
Goal Less
Than B.S.

Goal B.S.

Goal More
Than B.S.

8

8

2

18

Not a Reason

27

65

12

104

Total

35

73

14

122

Reason

Chi-Square

=

Total

3.15912

B. .3
Response of Students by Enrollment Plans to the
Statement "Wanted to get wor k experience"
Plan to Re-Enroll

Total
Chi-Square

Total

7

6

13

40

39

79

47

45

92

Reason
Not a Reason

No Plan to Re-Enroll

0.11029

B. .8
Response of Students by Class Level to the Statement
"tvanted to get work experience"
Freshman
Reason
Not a Reason
Total
Chi-Square

B. • 5

=

0.69035

Sophomore and Above

Total

5

12

17

41

62

103

46

74

120

68

Response of Students by ~1arital Status to the Statement
"Wanted to get work experience"
Married

Single

Reason

14

4

18

Not a Reason

74

29

103

88

33

121

Total
Chi-Square
2.

=

Total

0.27460

.7

Response of Students by Sex of Respondent to the Statement
"Wanted to get work experience"
Male

Tot a1

Reason

11

7

18

Not a Reason

51

52

104

62

60

122

Total
Chi-Square

J2.

Female

=

0.82369

.5

Response of Students by Sex of Respondent to the Statement
"Accepted a full:-time job"
Male

Fema 1e

Reason

25

15

40

Not a Reason

37

45

82

62

60

122

Total
Chi -Square
2.

.2

2.37645

Total

69

Response of Students by Goals to the Statement
"Conflict between demands of job and college"
Goal less
Than B.S.

Goal B.S.

Goal More
Than B.S.

6

15

4

25

Not a Reason

29

58

10

97

Total

35

73

14

122

Reason

Total

Chi-Square = 0.64403

E. .5
Response of Students by In-State and Out-of-State
Tuition to the Statement "Tuition and fees
were more than I could afford"
In-State

Out-of-State

Total

Reason

28

5

33

Not a Reason

79

9

88

Total

107

14

121

Chi-Square= 0.58374

E.

.5

Response of Students by Class level to the Statement
"Encountered unexpected expenses"
Freshman

Sophomore and Above

Reason

10

18

28

Not a Reason

36

56

92

46

74

120

Total
Chi-Square= 0.14136

E.

.8

Total

70

Response of Students by Residence (On- or Off-Campus)
to the Statement "Encountered unexpected expenses"

Reason
Not a Reason
Total
Chi-Square
2.

1

=

.2.89984

On-Campus

Off-Campus

Total

2

27

29

19

73

92

21

100

121

